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Part One: Introduction   
 This report details the assessment plan of Pacific Lutheran Theological Seminary (PLTS).  
The PLTS assessment plan addresses the report requirement and areas in need of improvement 
and growth issued by The Association of Theological Schools (ATS).  PLTS looks toward 
fulfilling the areas in need of improvement and growth during the present term of 
accreditation.  In addressing the need for a comprehensive, systematic, and sustainable 
assessment plan, this report supersedes the previous report to ATS.1   
I. Report Requirement 

“To require a report by April 1, 2013, providing evidence of comprehensive and systematic 
assessment of student learning outcomes for all degree programs and differentiating the 
degree program goals for each program.”2    

A. Areas in Need of Improvement and Growth 
“While the school demonstrates some progress in implementing assessment 

procedures, it should: (a) refine the learning goals and student learning outcomes for the 
degrees,3 (b) clarify and enrich the assessment tools used to measure outcomes for the 
degrees including criteria for measuring success,4 (c) provide an analysis of assessment 
findings achieved through direct and indirect measures,5 and (d) demonstrate how the 
analysis shaped appropriate changes.6”7  

 B. Standards and Resources  
The following resources were reviewed in preparation for refinement: ATS Educational 

and Degree Program Standards (revised) A (MDiv) and D (MTS); ATS Handbook of Accreditation: 
Section Eight; A Taxonomy for Learning, Teaching, and Assessing: A Revision of Bloom’s Taxonomy of 
Educational Objectives;8 Assessment Clear and Simple: A Practical Guide for Institutions, 
Departments, and General Education;9 and Assessing Student Learning and Development.10  
C. Further Guidance: Petition for Comprehensive Distance Education 

The planning and petitioning for comprehensive distance education (online) occurred 
in collaboration with preparing this report.  This collaboration provided further guidance 
in refinement of PLTS assessment.  For example, a trial online course provided pilot study 
findings and analysis for this report.  The Petition for Comprehensive Distance Education has 
been submitted simultaneously with this report under separate cover.    
D. Assessment Working Group 

Refinement of PLTS assessment was directed by an Assessment Working Group 
reconfigured and reconvened in consultation with the Faculty Academic Committee.  In 
preparing this plan, the Working Group reviewed the report requirements found in the 25 
June 2012 response letter from ATS, took into consideration simultaneous programmatic 
planning and changes happening at the seminary, reviewed assessment materials and 
resources, and met regularly to refine this plan in consultation with the Faculty.  This 
Working Group, with changes and additions in membership, will continue indefinitely as 

                                                 
1 Toward Faculty Reforming IV: All Degree Programs Assessment Pilot Plan for Learning and Development Outcomes: A Report to The Association of 
Theological Schools (1 November 2011). 
2 ATS Response Letter (25 June 2012). 
3 See Appendices A and D.  Hereafter in this report “learning goals and student learning outcomes for the degrees” are referred to exclusively 
as “degree outcomes.” 
4 See Appendices A, D, F, G, H, and I. 
5 See Part Two.II.B. 
6 See Part Two:III. 
7 ATS Response Letter (25 June 2012). 
8 Lorin W. Anderson and David R. Krathwohl, eds., A Taxonomy for Learning, Teaching and Assessing: A Revision of Bloom’s Taxonomy of Educational 
Objectives (New York, NY: Longman/Pearson, 2001). 
9 Barbara E. Walvoord, Assessment Clear and Simple: A Practical Guide for Institutions, Departments, and General Education, 2d. Ed. (San Francisco, CA: 
John Wiley & Sons, Inc., 2010). 
10 Marilee J. Bresciani et al, Assessing Student Learning and Development: A Handbook for Practitioners (NASPA, 2004). 
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the team responsible for ongoing coordination of assessment under the aegis of the Faculty 
Academic Committee, the Faculty, the Dean’s Office, and the President’s Office.  

II. PLTS Culture and Assessment 
In keeping with our Lutheran commitments that proclaim the whole Person of Jesus Christ 

as our window into God’s own life and God’s love for us, PLTS emphasizes the whole person as 
we teach and learn.  This orientation to the whole Person of Jesus Christ focuses our attention 
on the holistic education of each person preparing to be a leader in the Church.  The emphasis 
on the whole person distinctly organizes categories differently than some Christian traditions.  
For example, PLTS understands all course,11 contextual, and formation requirements as 
academic.  Similarly, these requirements are also practical and professional.12  In other words, 
“academic,” “practical,” and “professional” are not categories that are easily separated in our 
tradition.  The same holds true for “formation.”13   PLTS also considers the “personal” and 
“communal” as interdependent in keeping with the Christocentric Trinitarian commitments of 
Lutheran traditions.  

This emphasis on the whole person undergirds the articulation of the Eight Dimensions of 
Ministry Excellence previously proposed as degree outcomes.  However, in reviewing the Eight 
Dimensions, the Working Group determined that these dealt with being rather than doing.  The 
Eight Dimensions might better be understood as what we hope seminarians will become as 
persons through doing the concrete and measurable course, completion, and formation 
competencies articulated in degree outcomes.   We have now focused our attention on the 
development of degree outcomes that articulate specific competencies in each degree 
program.  This was the necessary starting place for this comprehensive, systematic, and 
sustainable assessment plan.  

Having decided that the Eight Dimensions are not measureable and are insufficient as 
degree outcomes, we returned again to the ATS Educational and Degree Program Standards 
(revised), particularly the articulation of program content categories and the need for 
measurability.  Toward this change, we have worked to identify clear degree outcomes within 
these program content categories while remaining attentive to the integration of these 
categories in our emphasis on the whole person.   The Working Group and Faculty membership 
hold together each and all of the proposed degree outcomes for each degree program as being 
academic, practical, professional, and formational, preparing whole persons within 
community.    

As the Working Group coordinated development of concrete and measureable degree 
outcomes, significant time was given to assessment in faculty development.  This faculty 
development is leading to change in PLTS culture as we relate to assessment, and has 
highlighted the need for comprehensive and systematic assessment that is sustained and 
sustainable.14  It is beneficial that the implementation of this assessment plan is occurring 
simultaneously with the preparation of online courses since both provide opportunities to 
emphasize assessment in faculty development.    

The ATS report requirement gave us an opportunity to return to the beginning and create 
an assessment plan that is both methodologically sound and fitted to PLTS culture.     

                                                 
11 For this plan, course requirements, unless otherwise specified, include only core curricular course requirements offered by PLTS.  One 
exception is the course requirement in a World Religion other than Christianity; this course requirement is currently taught only by non-PLTS 
faculty at the GTU and GTU-member schools.  Another exception is the provision for specialization possibilities in the MTS.  It was determined 
that the MTS constitutes a manageable cohort for personalized identification by area faculty of appropriate measures/artifacts with rubrics 
for specialization courses and that this would be a sustainable practice.  However, this same practice would not be sustainable for area and 
free electives for the MDiv with the exception of the course requirement in a World Religion other than Christianity.   
12 It is noteworthy that “professional” is related to “profess.”  To be prepared as a professional leader within Lutheran traditions is at heart to 
be prepared to profess the gospel of Jesus Christ. 
13 It is noteworthy that historically the terms education and formation are related and often interchangeable.   
14 Hence, in developing the plan in this report, the Working Group was mindful of limited financial resources and finite personnel capacities. 
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Part Two: Assessment    
 The PLTS assessment plan is structured using the three-fold approach of Assessment Clear 
and Simple: “Outcomes, Measures, and Actions.”15   
I. Outcomes 

The purposes of the degree programs were clarified using ATS Educational and Degree 
Standards (revised).  This clarification of purposes provided the groundwork for refining 
measurable degree outcomes for each degree program.   

A. Master of Christian Ministry Degree Program (Discontinuation) 
In reviewing the Master of Christian Ministry (MCM) degree program for purpose and 

outcomes, it was determined that a clear degree purpose and measureable degree 
outcomes could not be distinguishably articulated from those developed for the MTS and 
MDiv degree programs.  Moreover, cohort size, admission rates, enrollment rates, and 
completion rates for the MCM degree program do not warrant continuation.  The Working 
Group strongly recommends discontinuation of this degree program to the PLTS Faculty 
and Board.  When this recommendation is approved by these bodies, the appropriate 
paperwork will be filed with ATS to discontinue this degree program.16  The theological 
discipline of diakonia previously accomplished through an MCM with Diaconal 
Concentration can be better accomplished through a well-defined MTS with general 
theological competencies, diaconal specialization, and diaconal ministry project synthesis 
found in Appendices A and B.17     
B. Master of Theological Studies Degree Program (Revision and Refinement) 

Utilizing ATS Educational and Degree Standards (revised) D, the purpose of the Master of 
Theological Studies (MTS) degree program is clarified.   Measurable degree outcomes 
within program content categories developed by PLTS using ATS Standards for the MTS 
are given toward fulfilling the degree purpose.  These program content categories include 
a core of general knowledge in theological disciplines rooted in Lutheran perspectives in 
fulfillment of degree standards.  Moreover, supported by the general knowledge core 
rooted in Lutheran perspectives, each seminarian pursues specialization (area 
concentration) in consultation with faculty advisors as she or he works toward a 
particular synthesis in fulfillment of the specialized and integrative requirements of the 
degree program.  The degree purpose and degree outcomes for the MTS can be found on 
the MTS curriculum map in Appendix A with sub-mapping of possible specializations in 
Appendix B.  

This revision and refinement resulted in elimination of the Flexible Option for the MTS 
because consistent degree outcomes could not be developed or measured with so much 
flexibility.  This revision and refinement also resulted in restructuring of the MTS, 
including a reordering of and reduction in course requirements to reflect the purpose and 
outcomes of this two-year program.  The MTS Program Progress Assessment Form reflects 
these changes.  Revised (starting Fall 2013) and current MTS Program Progress 
Assessment Forms can be found in Appendix C.  In making these changes, the Working 
Group sought to preserve the distinctions made between the MTS and MA in our previous 

                                                 
15 Walvoord uses “Goals, Information, and Action” noting “Outcomes” and “Measures” as alternative terms often found in assessment 
resources.  For consistency, this report uses “Outcomes” and “Measures” exclusively.  Walvoord, 2, 3-4.     
16 This recommendation comes at a fortuitous time because all but one of the remaining students in the MCM degree program are scheduled to 
graduate by the end of Summer 2013, and the Admissions Office has been instructed not to admit new students into the MCM degree program.  
PLTS will work with ATS in providing for a teach-out for the remaining student should the student desire to remain in and complete the MCM 
rather than transfer to the MTS. 
17 It is important to note that in conversations with candidacy representatives from the Evangelical Lutheran Church in America (ELCA), the 
ecclesial body of which PLTS is a seminary, this shift is well-received because the MTS is a more recognizable degree in the ELCA and better 
credentials those preparing for diaconal ministry. 
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report to ATS,18 particularly the emphasis on knowledge in general theological disciplines 
with Lutheran perspectives as a foundation for more specialized and integrative inquiry.19   

C. Master of Divinity Degree Program (Revision and Refinement) 
Utilizing ATS Educational and Degree Standards (revised) A, the purpose of the Master of 

Divinity (MDiv) degree program is clarified.  Measurable degree outcomes within each 
program content category for the MDiv are given toward fulfilling the degree purpose.  The 
degree purpose and degree outcomes for the MDiv can be found on the MDiv curriculum 
map in Appendix D.  An MDiv Program Progress Assessment Form for Fall 2013 can be 
found in Appendix E.        

II. Measures  
The refining of degree outcomes for each degree program provided the framework for 

correlating course, contextual, and formation requirements with degree outcomes.  This 
correlation proved useful for identifying initial measures and portfolio artifacts20 to clarify and 
enrich the more vague and meager direct and indirect measures proposed in the previous 
plan.  This identification of measures and portfolio artifacts focused development of criteria 
and rubrics21 for measuring degree outcomes competencies.  This process was underway with 
the already scheduled Syllabi Study.  

A. Syllabi Study 
The correlation of degree requirements and clarification of assessment tools were 

significantly informed by a study of all course syllabi completed in Summer 2012.    
1. Measures and Criteria Clarification and Enrichment  

The study identified specific assignments that directly measure degree outcomes.  
These assignments will be collected as portfolio artifacts for measuring competencies 
related to degree outcomes.  Concurrent with this syllabi study has been a review of 
evaluation methods for contextual and formation requirements with the goal of 
identifying additional artifacts for assessment of degree outcomes.   

a. Direct Measures 
Artifacts that directly measure competence in MTS and MDiv degree outcomes 

include quizzes, glossaries, examinations, papers, projects, and behavioral 
observations.  Direct measures are indicated by an asterisk (*) in the MTS and MDiv 
curriculum maps found in Appendices A and D.  Some portfolio artifacts, such as 
evaluations for Teaching Parish, Clinical Pastoral Education, and Internship serve as 
both direct and indirect measures because they contain both seminarian self-
evaluations and committee/supervisor evaluations as well as behavioral 
observations. 

 
                                                 
18 Pacific Lutheran Theological Seminary Report to ATS on the MCM and MTS Degree Programs (30 March 2010). 
19 “The MTS is designed for general theological studies with Lutheran emphases whereas the MA is designed to provide for study in a 
particular area of emphasis or concentration not necessarily related to a particular Christian tradition [in this case Lutheranism] with its 
distinctive perspectives and emphases.”  Report to ATS on the MCM and MTS Degree Programs (30 March, 2010), 7.  Additionally, the Working 
Group maintained distinctions between the MTS and MDiv by providing differentiated degree outcomes.  The Working Group was especially 
attentive to differentiate the MTS and MDiv when making provision for an MTS diaconal specialization in preparation for consecration to 
Word and Service ministry.  Part of this differentiation includes limiting MTS diaconal specialization course, contextual, and formation 
requirements in comparison with these requirements in the MDiv designed for ordination to Word and Sacrament ministry.  It is notable that 
in contrast to the MTS, which makes provision for a focused specialization, the MDiv requires increased breadth as well as depth in 
competencies ranging across several areas of study through Area Electives (e.g., Bible, Systematic Theology) and Free Electives.  Most 
importantly, while the MTS requires some contextual and formation competencies, the contextual and formation competencies required for 
the MDiv are much more extensive, constituting more than one quarter of the degree. 
20 “Measures and portfolio artifacts” are often used together in this report in order to recognize that some indirect measures, such as course 
evaluations as well as graduate and alum surveys, provide general perceived student learning in course and degree outcomes, but are not 
maintained as part of personal student portfolios.  Rather, these are collected anonymously and stored separately.   
21 Similarly “criteria and rubrics” are often used together in this report in order to recognize that some direct measures such as quizzes and 
examinations may have criteria determining competency level such as a range of test score options in which minimal and maximal levels of 
competency are determined by particular percentages and to recognize that the criteria for indirect measures such as course evaluations and 
surveys largely utilize self-scoring and self-reports of learning.   
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b. Indirect Measures 
Artifacts that indirectly measure competence in MTS and MDiv degree 

outcomes include self-reflections, self-evaluations, course evaluations, and 
graduate and alum surveys.  Indirect measures are indicated by a number sign (#) in 
the MTS and MDiv curriculum maps found in Appendices A and D.  

With the clarification of direct measures and a more sustained analysis of how 
indirect measures will be used, the unsustainable and unwieldy self-assessment and 
student-progress review system found in the previous assessment plan has been 
abandoned.  Instead, course evaluations will be enriched using insights from 
Assessment Clear and Simple and Assessing the Online Learner22 to measure more 
effectively self-perceptions of degree outcome competency.   This enrichment 
understands that course evaluations are an indirect measure that focuses on 
general perceived student learning relative to course and degree outcomes.  As 
such, they provide important information but cannot be included as a portfolio 
artifact to show individual or personal student learning.    
c. Rubrics 

Rubrics provide a means to state clearly how instructors will assess competency 
on specific course assignments or how a course evaluation or survey will be read 
and tallied.23  Having identified appropriate measures and portfolio artifacts from 
course, contextual, and formation requirements, clarification and enrichment of 
the assessment tools remains focused on measurement criteria largely through the 
creation of rubrics for each portfolio artifact using four levels of competence: Not 
There Yet, Progressing, Meets Expectations, and Exceeds Expectations.24    

Additionally, as a simple rubric, these four levels of competence will be tied to 
the minimal and maximal levels of competency measured by quiz and examination 
scores.  Course evaluations and surveys will be revised to reflect these competency 
levels.  A sample standardized rubric structure can be found in the standardized 
syllabus template in Appendix F.25  For rubrics currently in use with portfolio 
artifacts, see sample revised syllabi in Appendices G and H.26     

2. Syllabus Standardization 
The syllabi review identified assignments that support specific course and degree 

outcomes.  This study also clarified the need for a standard template for syllabi.  The 
template now includes a course description, measurable course outcomes, a structured 
way to identify the assignments that assess course outcomes, the identification of 
portfolio artifacts, the criteria for measuring success on identified portfolio artifacts, 
and the identification of the degree outcomes toward which the course outcomes 
provide scaffolded instruction.  The standardized syllabus template is provided in 
Appendix F.    
3. Standardization Use 

This standardized syllabus template was used in the development of trial online 
courses as well as taken up by instructors in several residential courses.  One of these 
trial online courses provides pilot findings or data for analysis and change in this 

                                                 
22 Rena M. Palloff and Keith Pratt, Assessing the Online Learner: Resources and Strategies for Faculty (San Francisco, CA: Jossey-Bass, 2008).  This book 
also provides guides for doing course evaluations, especially when it comes to addressing concerns about engagement and technology. 
23 Walvoord, 17-20. 
24 For scheduled individual consultations with faculty members, the Working Group will be using Rubistar.com as one resource for rubric 
creation as well as Assessing the Online Learner and Rita-Marie Conrad and J. Ana Donaldson, Continuing to Engage the Online Learner: Activities and 
Resources for Creative Instruction (San Francisco, CA: Jossey-Bass, 2012). 
25 Revised implementation through a strategic schedule requires all portfolio artifact rubrics to be completed by 1 July 2013 in preparation for 
full implementation of this assessment plan to begin in Fall 2013.  See Part III for implementation strategic schedule. 
26 Rubrics in use for one trial online course provide pilot study data for analysis and change. 
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report.  For sample courses now progressing toward this template, sample syllabi can 
be found in Appendix G.  For the syllabus of the trial online course used for the pilot 
study in this report, see Appendix H.  All course syllabi will be revised to this format by 
31 July 2013.  This revision will also include updating evaluations for contextual 
requirements and forms for formation requirements by 31 July 2013.  

B.  Analysis of Findings Achieved through Direct and Indirect Measures 
Both direct and indirect measures provide particular data for interpretation in order to 

take actions for change.   
1. General Analysis   

a. Direct Measures 
Direct measures provide information about student learning and development 

that relates in a more straightforward way to competency in an outcome.  Some 
examples of direct measures we will use include: Content Quizzes (OT 8175 
Introduction to the Old Testament), Exegesis Paper (NT 2500 Paul), Topics Papers 
(HS 8102 History of Christianity I), Case Study (HSST 2902 Lutheran Confessional 
Writings), Timeline (HS 2012 “American” Lutheranism), Curriculum Project (ED 
2020 Christian Education in the Parish), Sermon and Feedback (HM 2525 Biblical 
Preaching), Sacrament Papers (LS 2140 Ministry of Word and Sacrament), Scenarios 
(PS 1009 Introduction to Pastoral Care), Observed Threaded Discussions (FT 8227 
Reading Congregations), and Formation Observations (at Endorsement and 
Recommendation).   The data from these measures are more reliable in determining 
competency in the development and application of particular knowledge and skills.  
The data from these measures are less reliable as a means to assess behavioral 
competencies related to leadership and disposition because these assessments 
necessarily rely upon the observations and perceptions of faculty, supervisors, and 
committees.27  
b. Indirect Measures 

Indirect measures are especially useful in collecting information about a 
seminarian’s demonstration of particular dispositions and dimensions of character 
outlined in the degree outcomes.  They also provide information about individual 
self-perceptions of competence developed in course, contextual, and formation 
requirements.  Some examples of indirect measures we will use include: Candidacy 
Psychological Evaluations Summary, Teaching Parish Self-Evaluations, CPE Self-
Evaluations, Internship Self-Evaluations, Formation Assessment Form, Course 
Evaluations, and Graduate and Alum Surveys.  The data from these measures can 
prove problematic when perceived learning and development are not consistent 
with learning and development directly measured through assignments and 
observations.28  It is notable that this gap may be bi-directional.  Directly measured 
competence may demonstrate that a student has a good grasp of the learning 
measured but may not perceive this to be the case.  Vice versa, directly measured 
competence may demonstrate that a student has a more favorable self-assessment 
of her/his learning than direct measures indicate.    

Currently, course evaluations are a much utilized indirect measure analyzed for 
taking actions for change.  Course evaluations will remain a significant indirect 
measure for analysis and action; however, the current review process for course 
evaluations will now include both individualized end-of-year faculty reviews with 

                                                 
27 Bresciani et al, 25-29. 
28 Bresciani et al, 25-29. 
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the Dean’s Office and general semester reviews by the Working Group in tandem 
with analysis of sample portfolio artifacts.      

2. Pilot Study Collection and Analysis  
To demonstrate how this process is currently working and will continue to work at 

PLTS, the Working Group collected and analyzed data from a trial online course HS 
8122 Living Tradition as a pilot study in preparation for institution-wide assessment 
reform.  For the syllabus of this trial online course, including rubrics, see Appendix H.  
For a summary of findings achieved by analysis of direct and indirect measures used in 
this course, see Appendix I.    
3. All Requirements Collection and Analysis29  

a. Ongoing Targeted Study  
Following up on the pilot study, over the course of the 2013-2014 academic year, 

data from all course, contextual, and formation requirements will be collected and 
analyzed for an immediate review and possible revision of each degree program, 
particularly the MDiv.  The Working Group recognizes that the weakness of this 
approach is that it does not follow seminarians from start to finish of a program, 
but jumps in at various points in each seminarian’s program to collect and analyze 
data.  This would mean, for example, that seminarians graduating in Spring 2014 
would have only senior requirement artifacts in their portfolios as data to analyze.  
The Working Group, nevertheless, deems necessary this targeted study in order to 
implement full assessment reform in earnest.    

This targeted study is initially structured as follows: Fall 2013 requirement data 
will be analyzed in January 2014 by the Working Group.  The data and analysis will 
be presented in a report to the Faculty in February 2014.  The report will include 
recommended and required actions for change in Fall requirements for the 2014-
2015 academic year.  Similarly, Spring 2014 data will be analyzed in June 2014 by the 
Working Group.  The data and analysis will be presented in a report to the Faculty 
in July 2014.  The report will include recommended and required actions for change 
in Spring requirements for the 2014-2015 academic year.    

This approach will continue every academic year thereafter by reviewing 
measures such as course evaluations and sampling 20% of portfolios for each class.  
This approach organically builds into itself cyclical longitudinal study of 
seminarians with the initial cycle beginning with incoming seminarians for the 
2013-2014 academic year.  
b. Cyclical Longitudinal Study  

Recognizing the weaknesses of a targeted approach in not following 
seminarians from start to finish, in tandem with and as part of targeted study, a 
longitudinal study will follow MTS and MDiv seminarians incoming during the 
2013-2014 academic year and those incoming thereafter as the start of cyclical 
longitudinal study that will follow seminarians from start to finish.   

 
 
 
 
 
  
 
 

                                                 
29 Creation and maintenance of a portfolio for each student will be used as a primary means to collect and store materials for assessing student 
learning.  The seminary continues to investigate technology for collection and analysis coordinated through our Coordinator of Online 
Education.  For artifact collection into and storage as portfolios, Mahara will be used.  For collection and analysis of course evaluations, the 
questionnaire module in Moodle will be used.   
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III. Actions    
Analysis initiates action for change that closes our assessment feedback loop30 and initiates 

a new cycle.  For a diagram modeling our assessment feedback loop, see Appendix J.   
A. Pilot Changes Initiated 

Pilot study data from the trial online course was analyzed in order to initiate change.    
1. Faculty Development 

The instructor continues refinement of rubric design and online content delivery.  
These individual learnings by this instructor are being incorporated into the Online 
Faculty Development Gatherings (in-services) in which all faculty members participate 
and will be incorporated into the individual faculty consultations scheduled to begin 1 
April 2013 and to be completed by 31 July 2013 in order to revise syllabi to standard.  
These learnings provide insights into rubric construction and content delivery for both 
online and in-residence courses.     
2. Course Revision 
 In response to course evaluations, the instructor is reworking the sequence of how 
content will be delivered for Fall 2013 and is constructing questions that are content-
specific for threaded discussions.  Individual learnings by this instructor are being 
incorporated into the Online Faculty Development Gatherings (in-services) in which all 
faculty members participate and will be incorporated into the individual faculty 
consultations scheduled to begin 1 April 2013 and to be completed by 31 July 2013 in 
order to revise syllabi to standard.  These learnings provide insights into rubric 
construction and content delivery for both online and in-residence courses.          

B. Possible Changes Anticipated 
Though data and analysis do not yet exist for all requirements, the Working Group has 

provided some anticipated actions for change resulting from the 2013-2014 targeted study.  
The Working Group recognizes that it is likely that other changes will also emerge during 
this first targeted study of all requirements.  

1. Faculty Development 
Especially with the advent of online offerings as a regular portion of course 

offerings at PLTS, the Working Group anticipates continued pedagogical development 
of faculty.  Data and analysis from the 2013-2014 targeted study may provide additional 
areas where the faculty as a whole may benefit from pedagogical development through 
regular in-services, such as the Online Faculty Development Gatherings (in-services) 
and Making Connections31 initiative both currently underway.  
2. Course Revisions  

In at least two areas, continued revision of courses is anticipated by the Working 
Group.  

a. Workload 
Following on the Syllabi Study, the Working Group anticipates that data and 

analysis from the 2013-2014 targeted study will lead to better correlation of hours 
and credits,32 review of total number of pages assigned per week, and scheduling of 
assignments across courses to reduce overlap that leads to overload at particular 
moments in the academic year.   

                                                 
30 Walvoord, 22. 
31 This initiative is oriented toward conversation and development of pedagogy within multicultural contexts.   
32 PLTS uses as standard that a 3 credit course is equivalent to 3 hours of work in class and 6 hours of work outside of class for in-residence 
courses or 9 hours of scaffolded work for online courses.  In all cases, the total hours include participating in class (in-residence/online); 
reading; preparing assignments; collaborating in groups; studying for examinations; and taking time to think about, digest, and synthesize 
knowledge and skills.     
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b. Assignment Revisions 
Also following on the Syllabi Study, the Working Group anticipates that data 

and analysis from the 2013-2014 targeted study will lead to definition of different 
types of paper assignments (reflection papers, exegesis papers, etc.), to revision of 
course assignments so that course outcome competencies and the assignments that 
measure these scaffold toward degree outcomes and portfolio artifacts that 
measure these, and to development of rubrics for assignments at each stage of 
scaffolding to better measure development toward degree outcome competencies 
measured by artifacts.    
c. Measures Refinements 

Initial measures and portfolio artifacts identified for this plan may prove more 
or less valid and/or reliable in determining degree outcome competencies.  
Following initial targeted data collection and analysis, the Working Group 
anticipates the need to refine these measures and criteria, including working with 
faculty to develop more valid and reliable measures of degree outcomes as part of 
assignment scaffolding in courses.   

 3. Curricular Review of the MDiv 
The current PLTS MDiv was designed and structured with a concern that the degree  

program require everything that the Faculty in dialogue with ecclesial representatives 
thought necessary for a seminarian to learn prior to leading with a congregation.   

  a. Continuing Education 
The approach underlying the design and structure of the current MDiv 

curriculum may be reoriented to a model of continuing education and lifelong 
learning with an understanding that everything needed simply cannot be learned in 
any degree program.  This change could lead to the development of online 
continuing education offerings as well as maintained support for the Week of 
Renewal33 summer offerings in order to provide for ongoing learning and 
development for Church leaders.  Additionally, this could lead to the seminary 
partnering more closely with ELCA candidacy to utilize First Call Theological 
Education more effectively.     

  b. Restructuring 
Over the course of the past five years, the total course credit requirements of 

the MDiv have changed from 92 to 87 (current) to 84 (Fall 2013) with a slight 
reduction in overall requirements workload reflected in these changes.34  The 
Working Group anticipates this trend to continue and intensify as data and analysis 
from the 2013-2014 targeted study provide concrete means by which to review the 
curriculum.  Changes to the curriculum might include reconfiguring or combining 
some competencies in one course, reducing and reconfiguring a series of courses to 
better synthesize competencies, and reducing both core and area elective course 
requirements while emphasizing more judicious use of free electives in advising 
conversations between seminarians and academic advisors.  This restructuring 
would include concrete revisions to contextual requirements to better scaffold 
learning and outcomes.  Just as better correlation of hours to credits would occur 
for individual courses, a similar correlation of hours to course-equivalency would 

                                                 
33 This PLTS program developed and coordinated by The Rev. Dr. Herbert Anderson, Research Professor of Practical Theology at PLTS, provides 
an excellent example of continuing education opportunities for Church leaders.  
34 A goal for total course credit hours per semester is 12 credits where 12 credits is considered full-time graduate study and 12 credits equals 36 
hours spent on coursework per week.  In tandem to a goal of 12 credits per semester, a goal for total course-equivalent hours for Teaching 
Parish and Formation Group is 3 course-equivalent hours per semester or 9 hours spent on contextual and formation requirements per week.   
This would add up to a total of 45 hours per week spent on all program requirements.   
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be made for contextual and formation requirements in order to better gauge total 
hours needed by seminarians to fulfill program requirements each week and 
annually.     

  c. (Re)Formation  
The Working Group also anticipates as part of this restructuring continued and 

serious discussion about the necessity of MDiv seminarians taking on average 
between 13.5 and 15 credits per semester plus participation in a Teaching Parish 
and Formation Group.  Discussions in the Academic Committee in the 2011-2012 
academic year and the Syllabi Study both concluded that seminarians spend on 
average 50-80 hours a week fulfilling degree requirements.  These hours do not 
include employment or social life.  Continued reform of formation to the PLTS 
emphasis on the whole person is necessary because the current pace and shape of 
overall seminarian formation does not habituate healthy “patterned responses to 
the gospel”35 for those preparing for leadership in Church ministries.  

 
 
 
 
 
 

 
  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

                                                 
35 A phrase coined by Christopher Evans that is more closely related to William Lazareth’s concept of a Second Use of the Gospel than to a 
notion of a Third Use of the Law.  See William Lazareth, Christians in Society: Luther, the Bible, and Social Ethics (Minneapolis, MN: Augsburg 
Fortress, 2001).   
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Part Three: Implementation  
 

Implementation of the strategic schedules found in the 1 November 2011 report Toward 
Faculty Reforming IV: All Degree Programs Assessment Pilot Plan for Learning and Development 
Outcomes: A Report to The Association of Theological Schools continued through reception of the 25 
June 2012 response letter from ATS and the development of a trial online course used as a pilot 
study for this report.   
I. Review of Implementation To-Date 

The strategic scheduling required revision of implementation because consistent degree 
outcomes are necessary for determining appropriate measures with criteria for data collection 
and analysis.36  The pilot study provided a trial way to proceed with some data collection and 
analysis while refinement, clarification, and enrichment continued.    

In contrast to the previous plan, the Working Group determined that incorporation of data 
from course, contextual, and formation requirements needed to be in place at the same time 
rather than done in stages as was previously proposed.    

Because all course, contextual, and formation requirements will be reformed to new 
practices starting Fall 2013, the Working Group also determined that immediate targeted study 
of student learning in all requirements is necessary.  This is now embedded within 
implementation of a process toward cyclical longitudinal assessment of student learning and 
curricular reviews and revisions.  
II. Strategic Schedule (Revised) 

Full implementation of the plan in this report is underway.  The strategic schedule has 
been revised with our current location on the schedule highlighted in boldface type as of the 
submission of this report on 1 April 2013: 

 
Develop seminary learning vision: Four Perspectives 

 
Develop seminary learning goals: Eight Dimensions 
 

2008-2010 Office of Deans research and conversations regarding assessment 
 

June-July 2010  Preparation of Initial Assessment Approach for presentation to Faculty  
 

31 July 2010  Prepare recommended calendar: Phases I-III 
 

28 October 2010  Update to Faculty Academic Committee 
 

18 November 2010 Assessment Draft Report reviewed at Faculty Academic Committee 
 

31 January 2010 Narrative of Draft 1 Report completed, including identification of resources, methods, 
and instruments  

 
3 February 2011 Assessment Draft 1 Report reviewed at Faculty Academic Committee 

 
9 February 2011 Assessment Draft 1 Report reviewed at Faculty Meeting 

 
18 February 2011 Draft 2 Report completed 

 
24 February 2011 Assessment Draft 2 Report reviewed at Faculty Academic Affairs Committee  

 
9 March 2011 Assessment Draft 2 Report reviewed at Faculty Meeting 

 
17 March 2011 Assessment Proto-Plan reviewed at Faculty Academic Affairs Committee 

 
31 March 2011 Assessment Proto-Plan completed and submitted to ATS for review 
 in preparation for submitting Final Report by 1 November 2011 deadline 

 
13 April 2011 Assessment Proto-Plan Report presented at Faculty Meeting 

 

                                                 
36 Noting the 25 June 2012 response letter of ATS, the Working Group determined that a portfolio system similar to that described in the 
previous report still provides a good way to proceed in collecting artifacts and rubrics for systematic, comprehensive, and sustainable 
assessment.   
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27 August 2011 Present identification and linking of courses/course learning outcomes (Specific Course 
Objectives) with goals (Dimensions) 

 
15 September 2011 Review Proto-Plan with ATS Suggestions incorporated at Faculty Academic Affairs 

Committee  
 

30 September 2011 Review and incorporate ATS Suggestions into Proto-Plan 
 

12 October 2011 Review Proto-Plan with ATS Suggestions incorporated at Faculty Meeting.   
 

31 October 2011  Submit Final Report to ATS  
 

1 November 2011  Final Report due to ATS  
 

31 December 2011 Begin preparing mapping worksheets, gathering instruments, and 
terminology/language 

 
18 January 2012 Mapping begins via Syllabi Study 

 
25 June 2012 ATS Letter asking for refinements and clarifications received by PLTS 

 
31 July 2012 Assessment Working Group reconfigured and reconvened  

 
1 August 2012 Syllabi Study completed 

 
31 August 2012 Select sample course syllabi revision implemented 

 
31 August 2012 Refinement of select degree outcomes made for Pilot Study, revision of degree 

purposes, refinement of all degree outcomes, correlation of requirements, and 
clarification and enrichment of measures and criteria continues  

 
4 September 2012 Pilot Study data collection begins 

 
14 December 2012 Pilot Study data collection ends 

 
31 December 2012- Analysis of Pilot Study data 
1 March 2013 

 
11 February 2013 Consultation with Faculty Academic Committee 

 
13 February 2013 Consultation with Faculty 

 
16 February 2013 Online Faculty Development Gathering (in-service) 

 
13 March 2013 Consultation with Faculty 

 
16 March 2013 Online Faculty Development Gathering (in-service) 

 
21 March 2013 Mapping of refined degree program purposes, learning outcomes, curriculum 

correlations, and portfolio artifacts completed in preparation for implementation of 
portfolio system.   

 
1 April 2013 Report due to ATS  

 
1 April 2013- Individual consultations with all faculty members for revision of  
31 July 2013  syllabi and completion of rubrics for all identified portfolio artifacts and with 

Contextual Education for revision of learning-service agreements to include 
identified outcomes and revised evaluations 

 
1 April 2013- Working Group revises formation group description (with  
31 July 2013  outcomes) and updates assessment form 

 
20 April 2013 Online Faculty Development Gathering (in-service) [subsequent in-services will occur 

semi-annually in August and January hereafter] 
 

31 July 2013 Syllabi, learning-serving agreements, and descriptions revised as needed for all course, 
contextual, and formation requirements and rubrics completed for assessing all 
portfolio artifacts 

 
31 July 2013 Portfolio system in place.  Full assessment implementation begins 
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 Year One: 2013-201437 
 

September 2013 All Fall semester requirements data collection begins.  This initiates a review of the 
MDiv 

 
January 2014 Fall semester all requirements data analyzed, including portfolio sampling and analysis 

for Fall semester of incoming First Year of all degree programs 
 

February 2014 Report to the faculty with required and recommended changes to Fall semester 
requirements for Fall 2014.  Report may include course as well as curricular revisions.  
Separate database initiated and report prepared for First Year competencies and 
analysis. 

 
February 2014 All Spring semester requirements data collection begins  

 
June 2014 Spring semester all requirements data analyzed, including portfolio sampling and 

analysis for Spring semester of incoming First Year of all degree programs 
 

July 2014 Report to the faculty with required and recommended changes to Spring semester 
requirements for Spring 2015.  Report may include course and well as curricular 
revisions.  This concludes as review of the MDiv.  Separate database continued and 
report prepared for First Year competencies and analysis. 

 
 Year Two: 2014-2015 

 
September 2014 All Fall semester requirements data collection begins  

 
December 2014 Graduates Survey developed for MTS degree program 

 
January 2015 Fall semester requirements sampled and data analyzed, including portfolio sampling 

and analysis for Fall semester of incoming First Year and continuing Second/Final Year 
of all degree programs 

 
February 2015 Report to the faculty with required and recommended changes to Fall semester 

requirements for Fall 2015.  Separate database continued and report prepared for First 
and Second/Final Year competencies and analysis 

 
February 2015 All Spring semester requirements data collection begins  

 
May 2015 Graduates Survey distributed to graduates in the MTS degree program 

 
June 2015 Spring semester requirements sampled and data analyzed, including portfolio sampling 

and analysis for Spring semester of incoming First Year and continuing Second/Final 
Year of all degree programs 

 
July 2015 Report to the faculty with required and recommended changes to Spring semester 

requirements for Spring 2016.  Separate database continued and report prepared for 
First and Second/Final Year competencies and analysis including Graduates Survey for 
MTS [first cycle of MTS degree program completed] 

 
July 2015 Curricular review/revision of MTS begins  
 
 Year Three: 2015-2016 

 
September 2015 Initiate conversations about MTS and MDiv, including listening posts 

 
September 2015 All Fall semester requirements data collection begins  

 
January 2016 Fall semester requirements sampled and data analyzed, including portfolio sampling 

and analysis for Fall semester of incoming First Year and continuing Second/Final and 
Third Year of all degree programs 

 
February 2016 Report to the faculty with required and recommended changes to Fall semester 

requirements for Fall 2016.  Separate database continued and report prepared for First, 
Second/Final, and Third Year competencies and analysis 

 

                                                 
37 Year One is structured to include targeted review and possible revision of the MDiv by using Fall 2013 and Spring 2014 data for analysis, 
reporting, and recommended and required actions for change.  Going forward, this process is embedded in each academic year.  This is 
especially important in Year One in order to review how the curriculum is affected by a move toward regularized online course offerings.   
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February 2016 All Spring semester requirements data collection begins  
 

May 2016 Graduates Survey distributed to graduates in the MTS degree program 
 

June 2016 Spring semester requirements sampled and data analyzed, including portfolio sampling 
and analysis for Spring semester of incoming First Year and continuing Second/Final 
and Third Year of all degree programs 

 
July 2016 Report to the faculty with required and recommended changes to Spring semester 

requirements for Spring 2017.  Separate database continued and report prepared for 
First, Second/Final, and Third Year competencies and analysis including Graduates 
Survey for MTS [second cycle of MTS degree program completed] 

 
July 2016 Curricular review/revision of MTS completed  
 
 Year Four: 2016-2017 

 
September 2016 All Fall semester requirements data collection begins  

 
December 2016 Graduates Survey developed for MDiv degree program 

 
January 2017 Fall semester requirements sampled and data analyzed, including portfolio sampling 

and analysis for Fall semester of incoming First Year and continuing Second/Final, 
Third, and Fourth Year of all degree programs 

 
February 2017 Report to the faculty with required and recommended changes to Fall semester 

requirements for Fall 2017.  Separate database continued and report prepared for First, 
Second/Final, Third, and Fourth Year competencies and analysis. 

 
February 2017 All Spring semester requirements data collection begins  

 
May 2017 Graduates Survey distributed to graduates in the MTS and MDiv degree programs 

 
June 2017 Spring semester requirements sampled and data analyzed, including portfolio sampling 

and analysis for Spring semester of incoming First Year and continuing Second/Final, 
Third, and Fourth Year of all degree programs 

 
July 2017 Report to the faculty with required and recommended changes to Spring semester 

requirements for Spring 2018.  Separate database continued and report prepared for 
First, Second/Final, Third, and Fourth Year competencies and analysis including 
Graduates Survey for MTS and MDiv [third cycle of MTS and first cycle of MDiv 
degree program completed] 

 
July 2017 Curricular review/revision of MDiv begins  
 
 Year Five: 2017-2018 

 
September 2017 All Fall semester requirements data collection begins  

 
December 2017 Three-Year Alum Survey developed for MTS 

 
January 2018 Fall semester requirements sampled and data analyzed, including portfolio sampling 

and analysis for Fall semester for all degree programs 
 

February 2018 Report to the faculty with required and recommended changes to Fall semester 
requirements for Fall 2018.  Separate database continued  

 
February 2018 All Spring semester requirements data collection begins  

 
May 2018 Graduates Survey distributed to graduates in the MTS and MDiv degree programs 

 
May 2018 Alum Survey distributed to those who graduated with an MTS in May 2015 

 
June 2018 Spring semester requirements sampled and data analyzed, including portfolio sampling 

and analysis for all degree programs 
 

July 2018 Report to the faculty with required and recommended changes to Spring semester 
requirements for Spring 2019.  Separate database continued.  [fourth cycle of MTS and 
second cycle of MDiv degree program completed] 
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July 2018 Curricular review/revision of MDiv completed  
 

July 2018 Process for all degree programs continues ad infinitum 
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Appendix A 
Curriculum Map of the Master of Theological Studies Degree Program 

 
Degree Purpose Degree Outcomes Curriculum 

Correlation 
Measures/ 
Artifacts 

The Master of Theological 
Studies (MTS) is a degree 
designed to integrate 
general theological 
disciplines and specialized 
competencies in 
preparation for academic or 
ministerial vocations.    

The Master of Theological 
Studies core curriculum is 
designed to enable the 
student to: 

  
Direct Measure = * 
Indirect Measure = # 

Theological Disciplines 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 
Bible 
 Identify the diverse historical 
contexts and narratives of the Old 
and New Testaments.  
 
 
 
 
 Connect the biblical narratives 
to contemporary contexts using a 
variety of interpretive 
approaches. 
 
 
History 
 Recall key people, events, and 
movements in the history of 
Christianity. 
 
 
 Analyze current events and 
contexts in light of recurring 
historical themes and patterns.  
 
 
Theology 
 Identify key people, topics, and 
historical developments in 
Christian theological traditions. 
 
 Engage a range of approaches 
that communities use to address 
theological issues. 
 
 
 
Ethics and Cultures 
  Apply ethical and cultural 
lenses to historical and 
contemporary situations.    
 
 

 
 
OT 8175 Introduction to the Old 
Testament 
NT 8175 Interpreting the Gospels or  
NT 2500 Paul 
 
 
 
OT 8175 Introduction to the Old 
Testament 
NT 8175 Interpreting the Gospels or  
NT 2500 Paul 
 
 
 
 
HS 8102 History of Christianity I 
HSST 8100 History of Christianity II 
 
 
 
HS 8102 History of Christianity I 
HSST 8100 History of Christianity II 
 
 
 
 
ST 2003 Systematic Theology  
HSST 2902 Lutheran Confessional 
Writings 
 
 
2003 Systematic Theology  
HSST 2902 Lutheran Confessional 
Writings 
 
 
 
 
CE 1053/8xxx Introduction to 
Christian Ethics 
FT 2204 Ministry Across Cultures or 
HR xxxx World Religions Area 
Elective 
 

 
 
Content Quizzes(OT 8175)* 
Analytical Essay (NT 8175)* 
or  Threaded Discussions  
(NT 2500)* 
Course Evaluations# 
Graduate & Alum Surveys# 
 
Glossary (OT 8175)* 
Midterm Exam (OT 8175)* 
Exegesis Paper (NT 8175/2500)* 
Course Evaluations# 
Graduate & Alum Surveys# 
 
 
 
Topics Papers (HS 8102)* 
Reflection Journal (HSST 8100)* 
Course Evaluations# 
Graduate & Alum Surveys# 
 
Final Exam (HS 8102)* 
Reflection Journal (HSST 8100)* 
Course Evaluations# 
Graduate & Alum Surveys# 
 
 
Final Paper (ST 2003)* 
Case Study (HSST 2902)* 
Course Evaluations# 
Graduate & Alum Surveys# 
 
Midterm Paper (ST 2003)* 
Case Study (HSST 2902)* 
Course Evaluations# 
Graduate & Alum Surveys# 
 
 
 
Case Study (CE 1053/8xxx)* 
Group Research Presentation  
(FT 2204)* 
To be identified on  syllabus by 
Area Faculty (HR xxxx)* 
Course Evaluations# 
Graduate & Alum Surveys# 
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Personal & Spiritual 
Formation 

 

 

 
Integration 
  Demonstrate personal 
spiritual practices rooted in 
communal formation.  
 
 
 Integrate intellectual, 
vocational, and spiritual  
knowledge with lived experience. 
 
 
Disposition 
 Demonstrate capacity to 
develop healthy relationships 
with colleagues, congregants, 
students, community members,  
constituents, and those in 
authority. 
 

 
 
FE xxxx Teaching Practicum or 
FE 2620 Theology for Ministry 
Practicum or 
FE 1220 Teaching Parish  
 
FT 1024 Formation for Ministry 
Group 
 
 
 
 
FE xxxx Teaching Practicum or 
FE 2620 Theology for Ministry 
Practicum or 
FE 1220 Teaching Parish  
 

 
 
Evaluations (FE xxxx, FE 2620,  
FE 1220)*# 
Evaluation from course TA’d* 
Graduate & Alum Surveys# 
 
Formation Assessment Form* 
Endorsement Essay or Mid-
Program Reflection Paper* 
Graduate & Alum Surveys# 
 
 
Evaluations (FE xxxx, FE 2620,  
FE 1220)*# 
Evaluation from course TA’d* 
Formation Observations  
(at Endorsement/ 
Recommendation)* 
Graduate & Alum Surveys# 

 
Specializations 
 

 

 
 Demonstrate deeper 
knowledge in a particular 
theological discipline.   
 
  Examine tools and approaches 
specific to this theological 
discipline.  
  

 
See related Appendix B for 
further specificity 

 
See related Appendix B for 
further specificity 
 

Synthesis 
 
 
 
 
 
 
 
 
 
 

 

 
 Design a culminating project 
using discipline specific tools and 
approaches for summative 
assessment  (e.g., thesis, 
comprehensive examination, or 
supervised ministry project) 
  
 Produce a culminating project 
for summative assessment. 

 

 
FT 2095 Fieldwork/Project 
Development 
 
 
 
 
MDV 3015 PLTS in 
Comps/Thesis/Project  

 
Thesis, comprehensive 
examination, or project proposal 
(FT 2095)* 
Graduate & Alum Surveys# 
 
 
 
Thesis, comprehensive 
examination, or supervised 
ministry project (MDV 3015)* 
Graduate & Alum Surveys# 
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Appendix B 
Sub-Map of Specializations (Area Concentrations) for the  

Master of Theological Studies Degree Program 
 

Specializations 
 

 

 

 

 

 
Diaconal Concentration 
 Demonstrate deeper 
knowledge in a particular 
theological discipline.   
 
 
 
 
 
 
 
 
 
 
  Examine tools and approaches 
specific to this theological 
discipline.  
  
 
 
 
 
 
 
Bible Area Concentration 
 Demonstrate deeper 
knowledge in a particular 
theological discipline.   
 
 
  Examine tools and approaches 
specific to this theological 
discipline.  
 
 
History Area 
Concentration 
 Demonstrate deeper 
knowledge in a particular 
theological discipline.   
 
 
  Examine tools and approaches 
specific to this theological 
discipline.  
 
 
Theology Area 
Concentration 
 Demonstrate deeper 
knowledge in a particular 
theological discipline.   
 
 
  Examine tools and approaches 
specific to this theological 
discipline.  
 
 

 
 
FT xxxx Word and Service Ministry 
Event 
PS 1009 Introduction to Pastoral Care 
HM 2525 Biblical Preaching 
LS 2140 Ministry of Word and 
Sacrament 
ED 2020 Christian Education in the 
Parish 
FT 2203 Cross-Cultural Experience 
FE 1220 Teaching Parish or 
FE 2620 Theology for Ministry 
Practicum  
 
 
 
 
 
 
 
 
 
 
 
 
BS/OT/NT 2xxx Area Elective 
BS/OT/NT 3xxx+ Area Elective 
BS/OT/NT 3xxx+ Area Elective 
BS xxxx Hermeneutics/Exegesis Area 
Elective 
FE xxxx Teaching Practicum or 
FE 2620 Theology for Ministry 
 
 
 
 
 
 
HS 2xxx Area Elective 
HS 3xxx+ Area Elective 
HS 3xxx+ Area Elective 
HS xxxx History Methods Area Elective 
FE xxxx Teaching Practicum or 
FE 2620 Theology for Ministry 
 
 
 
 
 
 
 
ST 2xxx Area Elective 
ST 3xxx+ Area Elective 
ST 3xxx+ Area Elective 
STxxx Constructive Theology Area 
Elective 
FE xxxx Teaching Practicum or 
FE 2620 Theology for Ministry 
 
 
 
 
 
 
 
 
 
 

 
 
Event Paper (FT xxxx)* 
Sacrament Papers (LS 2140)* 
Sermon and Feedback (HM 
2525)* 
Approval Essay* 
Course Evaluations# 
Graduate & Alum Surveys# 
 
 
 
 
 
 
Brief Pastoral Care Scenarios 
(PS 1009)* 
Sermon and Feedback (HM 
2525)* 
Curriculum (ED 2020)* 
Evaluations (FE 1220/FE 2620)*# 
Course Evaluations# 
Graduate & Alum Surveys# 
 
 
 
To be identified on course 
syllabi in conversation with 
PLTS area faculty  
 
 
 
 
 
 
 
 
 
 
To be identified on course 
syllabi in conversation with 
PLTS area faculty 
 
 
 
 
 
 
 
 
 
 
To be identified on course 
syllabi in conversation with 
PLTS area faculty 
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Appendix C 
Revised Master of Theological Studies Program Progress Assessment Form 

and Previous Master of Theological Studies Program Progress Assessment Forms 

 
 It is important to note that several core courses will now be online.  This is indicated by 8000 level.  However, MTS seminarians will be in-residence for these courses.  
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Appendix D 
Curriculum Map of the Master of Divinity Degree Program 

 
Degree Purpose Degree Outcomes Curriculum 

Correlation 
Measures/ 
Artifacts 

The Master of Divinity (MDiv) is 
a professional degree designed 
to develop biblical, theological, 
historical, practical and 
contextual competencies, and 
to integrate these 
competencies in the practice of 
ordained leadership in 
congregations and related 
ministry settings. 

The Master of Divinity core 
curriculum is designed to enable 
the student to: 
 
 
 
 

  
Direct Measure = * 
Indirect Measure = # 

Religious Heritage 

 

 

 

 

 

 

 

 

 

 

 

 
Bible 
 Demonstrate general historical, 
exegetical, and interpretive 
competencies with scriptural 
texts. 
 
 
 
 
 Utilize Lutheran hermeneutical 
perspectives for proclamation in 
teaching, preaching, liturgy, and 
ministry practice.    
 
 
 
 
 
 
 
 
 
History38 
 Recall central historical 
moments and emphases in Church 
history. 
 
 
 Interpret the Lutheran 
movement in relationship to 
broader Church history.  
 
 
 
Theology36 
 Frame central Lutheran 
theological methods and 
commitments (from historical 
perspectives) in a systematic and 
critically reflective way. 
 
 Teach, preach, prepare liturgy, 
and practice ministry rooted in 
Lutheran theological emphases.  
 
 
 
 
 
 

 
 
BS 8100 Introduction to NT Greek 
NT 1xxx Readings in NT Greek 
OT 8175 Introduction to the Old 
Testament 
NT 8175 Interpreting the Gospels 
NT 2500 Paul 
OT 4421 Jeremiah and Empire 
 
NT 8100 Introduction to NT Greek 
NT 1xxx Readings in NT Greek 
OT 8175 Introduction to the Old 
Testament 
NT 8175 Interpreting the Gospels 
NT 2500 Paul 
OT 4421 Jeremiah and Empire 
HM 2525 Biblical Preaching 
ED 2020 Christian Education in the 
Parish 
FE 1220 Teaching Parish 
FE 4020 Internship 
 
 
 
HS 8102 History of Christianity I 
HSST 8100 History of Christianity II 
HS 8122 Living Tradition 
HS 2012 “American” Lutheranism 
 
HS 1102 History of Christianity I 
HSST 1112 History of Christianity II 
HS 8122 Living Tradition 
HS 2012 “American” Lutheranism 
 
 
 
HS 8122 Living Tradition 
HSST 2902 Lutheran Confessions 
ST 2003 Systematic Theology 
HS 2012 “American” Lutheranism 
 
 
ED 2020 Christian Education 
HM 2525 Biblical Preaching 
LS 2140 Ministry in Word & Sacrament 
ST 2003 Systematic Theology 
HS 8122 Living Tradition 
HS 2012 “American” Lutheranism 
HSST 2902 Lutheran Confessions 
 

 
 
Content Quizzes (OT 8175)* 
Glossary (OT 8175)* 
Analytical Essay (NT 8175)* 
Threaded Discussions (NT 2500)* 
Course Evaluations# 
Graduate and Alum Surveys# 

 
Exegesis Paper (NT 8175/2500)* 
(OT 4421) 
Exegesis Project (OT 4421)* 
Course Evaluations# 
Graduate and Alum Surveys# 
 
 
  
 
 
 
 
 
Topics Papers (HS 8102)* 
Reflection Journal (HSST 8100)* 
Course Evaluations# 
Graduate and Alum Surveys# 
 
Final Paper (HS 8122)* 
Timeline (HS 2012)* 
Course Evaluations# 
Graduate and Alum Surveys# 
 
 
 
 
Final Paper (ST 2003)* 
Case Study (HSST 2902)* 
Course Evaluations# 
Graduate and Alum Surveys# 
 
 
Curriculum (ED 2020)* 
Sermon and Feedback (HM 
2525)* 
Sacraments Paper (LS 2140)* 
Course Evaluations# 
Graduate and Alum Surveys# 
 

                                                 
38 In Lutheran traditions, history and theology intersect and overlap as can be evidenced by the courses listed in curriculum correlation.  This 
is also reflected on the Progress Assessment Form for the MDiv, see Appendix E. 
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Personal & Spiritual 
Formation 

 

 

 

 

 
 
 
 
 
 
 
 
 

 
Integration 
  Demonstrate personal spiritual 
practices rooted in communal 
formation.   
 
 
 
 
 
 
 Integrate intellectual, 
vocational, and spiritual  
knowledge with the lived 
experience of Church leadership. 
 
 
 
 
 
 
Disposition 
 Demonstrate capacity to 
develop healthy relationships 
with colleagues, congregants, 
community members, and those in 
authority. 
 
 
 
 
 
 
 
 
 
 
 Exhibit “self-awareness, self-
regulation, social skills, empathy, 
motivation,”39 and self-care. 
 
 
 
 

 
 
FT 1024/8124 Formation for Ministry 
Group 
FE 1220 Teaching Parish  
FE 2000 Clinical Pastoral Education 
FE 4020 Internship  
 
 
 
 
FT 1024/8124 Formation for Ministry 
Group 
FE 1220 Teaching Parish  
FE 2000 Clinical Pastoral Education 
FE 4020 Internship  
 
 
 
 
 
 
 
 
FT 1024/8124 Formation for Ministry 
Group 
FT 2203 Cross-Cultural Experience 
FT 2204 Ministry Across Cultures  
FT 8230 Church Leadership 
FT 4670 Public Ministry  
ED 2020 Christian Education in the 
Parish 
PS 1009 Introduction to Pastoral Care 
FE 1220 Teaching Parish  
FE 2000 Clinical Pastoral Education 
FE 4020 Internship  
FE 1200 Anti-Racism Training 
FE 1201 Professional Boundaries 
Workshop 
 
 
FE 1220 Teaching Parish  
FE 2000 Clinical Pastoral Education 
FE 4020 Internship  
 
 
 
 
 

 
Formation Assessment Form  
(FT 1024/8124)# 
Teaching Parish Evaluations  
(FE 1220)*# 
CPE Evaluations (FE 2000)*# 
Internship Evaluations  
(FE 4020)*# 
Graduate and Alum Surveys# 
 
 
Endorsement Essay or Mid-
Program Reflection Paper* 
Formation Assessment Form  
(FT 1024/8124)# 
Teaching Parish Evaluations  
(FE 1220)*# 
CPE Evaluations (FE 2000)*# 
Internship Evaluations  
(FE 4020)*# 
Graduate and Alum Surveys# 
 
 
 
Teaching Parish Evaluations  
(FE 1220)*# 
CPE Evaluations (FE 2000)*# 
Formation Observations  
(at Endorsement/ 
Recommendation)* 
Internship Evaluations  
(FE 4020)*# 
Graduate and Alum Surveys# 
 
 
 
 
 
 
 
Candidacy Psychological 
Evaluations Summary# 
Teaching Parish Evaluations  
(FE 1220)*# 
Formation Observations  
(at Endorsement/ 
Recommendation)* 
CPE Evaluations (FE 2000)*# 
Internship Evaluations  
(FE 4020)*# 

Ministerial & Public 
Leadership 
 

 

 

 

 

 

 

 
Ministry Languages 
 Apply a biblical language to the 
preparation of teaching and 
preaching. 
 
and if applicable 
 
 Demonstrate developing 
proficiency in a ministry language 
in worship leadership.   
 
Arts of Ministry 
 Proclaim the gospel of Jesus 
Christ publicly in teaching, 
preaching, worship, and 
community events. 
 
 
 
 
 
 
 
 
 

 
 
NT 8100 Introduction to NT Greek 
NT 1xxx Reading NT Texts in Greek 
BS 8100 Biblical Language Tools 
 
 
 
 
FT 8110 Spanish for Worship I  
FT 1xxx Spanish for Worship II 
 
 
 
ED 2020 Christian Education in the 
Parish 
HM 2525 Biblical Preaching 
PS 1009 Introduction to Pastoral Care 
LS 2140 Ministry of Word & Sacrament 
FT 8230 Church Leadership 
FT 4670 Public Ministry 
FE 1220 Teaching Parish  
FE 2000 Clinical Pastoral Education 
FE 4020 Internship 
FE 1200 Anti-Racism Training 
FE 1201 Professional Boundaries 
Workshop 

 
Final Exam (NT 8100)* 
Group Project (NT 1xxx)* 
Course Evaluations# 
Graduate and Alum Surveys# 
 
 
 
Final Exam (FT 8110* 
Final Exam (FT 1xxx)* 
Course Evaluations# 
Graduate and Alum Surveys# 
 
Sermon and Feedback  
(HM 2525)* 
Curriculum (ED 2020)* 
Sacraments Papers (LS 2140)* 
Theology of Public Ministry 
Paper (FT 4670)* 
Approval Essay* 
Course Evaluations# 
Graduate and Alum Surveys# 
 
 
 
 
 

                                                 
39 These are categories commonly used to measure emotional intelligence.  
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 Responds to the needs of people 
with compassion and care.   
 
 
 
 
 
 
 
 
 
 
 Provide leadership in response 
to issues of need and justice in the 
community.  

 
PS 1009 Introduction to Pastoral Care 
FT 2203 Cross-Cultural Experience 
FT 2204 Ministry Across Cultures  
FT 1024/8124 Formation for Ministry 
Group 
FE 1220 Teaching Parish  
FE 2000 Clinical Pastoral Education 
FE 4020 Internship  
FE 1200 Anti-Racism Training 
FE 1201 Professional Boundaries 
Workshop 
 
ED 1053/8xxx Introduction to 
Christian Ethics 
ED 2020 Christian Education in the 
Parish 
FT 2203 Cross-Cultural Experience 
FT 2204 Ministry Across 
FT 8230 Church Leadership 
FT 4670 Public Ministry 
FE 1200 Anti-Racism Training 

 
Scenarios (PS 1009)* 
CPE Evaluations (FE 2000)* 
Internship Evaluations (FE 4020) 
Course Evaluations# 
Graduate and Alum Surveys# 
 
 
 
 
 
 
 
Leadership Resources Portfolio 
(FT 8230)* 
Team Taught Seminar (FT 4670)* 
Course Evaluations# 
Graduate and Alum Surveys# 

Culture & Context 

 

 
Ethics and Cultures 
 Engage Lutheran teaching with 
contextual situations in ministry. 
 
 
 
 
 
 
 
 Demonstrate developing 
cultural competence and exegesis 
in ministry settings.   
 
 
 
 
 
 
 
 
 
 
 
 

 
 
CE 1053/8xxx Introduction to Christian 
Ethics 
HSST 2902 Lutheran Confessional 
Writings 
FT 4670 Public Ministry 
FE 1220 Teaching Parish  
FE 2000 Clinical Pastoral Education 
FE 4040 Internship 
 
 
FT 8227 Reading Congregations 
FT 2204 Ministry Across Cultures 
FT 2003 Cross-Cultural Experience 
HR xxxx World Religion Requirement40 
FE 1200 Anti-Racism Training 
FE 1220 Teaching Parish  
FE 2000 Clinical Pastoral Education 
FE 4020 Internship  

 
 
Case Study (CE 1053/8xxx)* 
Cast Study (HSST 2902)* 
Internship Evaluations (FE 
4020)* 
Course Evaluations# 
Graduate and Alum Surveys# 
 
 
 
Observation Threaded 
Discussions (FT 8227)* 
Self-Reflection (FT 2203)# 
Group Research Presentation (FT 
2204)* 
To be identified on syllabus by 
Area Faculty (HR xxxx)* 
Course Evaluations# 
Graduate and Alum Surveys# 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

                                                 
40 The World Religion Area Elective (HR xxxx) requirement is part of the core curriculum and is taught at GTU member schools.   
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Appendix E 
Master of Divinity Program Progress Assessment Form 
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Appendix F 
Standardized Syllabus Template 

 

XX-XXXX: Course Name 
Semester Year 

 
INSTRUCTOR 
Instructor’s Name and Title 
E-mail: 
Office Phone:     Office Hours: 
Skype ID: 
 
 
COURSE DESCRIPTION 
Course Description from GTU online course catalog. 
 
 
STUDENT LEARNING OUTCOMES 
By the end of this course, you will be able to… 

Learning Outcome Assessment/Evaluation 
1. 1. 
2. 2. 
3. 3. 
4. 4. 
5. 5. 
 
 
RELATIONSHIP TO THE M.DIV. CURRICULUM 
The Master of Divinity is a professional degree designed to develop biblical, theological, 
historical, practical and contextual competencies, and to integrate these competencies in the 
practice of ordained leadership in congregations and related ministry settings.  In particular, 
this course addresses the following degree outcomes (degree purposes): 

 Degree outcome (degree purpose) 
 
 
COURSE RESOURCES 
Required 
Books, multimedia, etc., including listed price and ISBN number 
Recommended 
Books, multimedia, etc., including listed price and ISBN number 
Optional 
Books, multimedia, etc , including listed price and ISBN number 
 
 
COURSE FORMAT 
In a numbered list, provide information on how the class is structured, when you want students to read 
the material in relationship to the class/presentation, how collaboration/engagement is handled, and any 
notes about absences. 
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COURSE REQUIREMENTS 
In a numbered list that corresponds to the activities/artifacts under “Student Learning Outcomes,” 
describe in more detail each assessment item.  Included here are any formatting requirements and the 
schedule of any scaffolded assignments. 
 
 
ASSESSMENT 
Final Course Grade 
Note the percentages that each assignment is worth and how they figure into the overall course grade. 
Assignment Rubrics 
In form of charts, provide rubrics for all assessment items. 

Rubric 1 
Criteria Exceeds 

Expectations (25) 
Meets 
Expectations (20) 

Progressing (15) Not There Yet (10) 

Criterion 1 Criterion 1 - Exceeds 
Expectations 

Criterion 1 - Meets 
Expectations 

Criterion 1 - 
Progressing 

Criterion 1 - Not 
There Yet 

Criterion 2 Criterion 2 - Exceeds 
Expectations 

Criterion 2 - Meets 
Expectations 

Criterion 2 - 
Progressing 

Criterion 2 - Not 
There Yet 

Criterion 3 Criterion 3 - Exceeds 
Expectations 

Criterion 3 - Meets 
Expectations 

Criterion 3 - 
Progressing 

Criterion 3 - Not 
There Yet 

 
 
CLASS SCHEDULE 
List each class session or week, detailing the readings required, the resources read/viewed, and the 
assignments completed. 
 
COMMUNICATION AND ACADEMIC DISCOURSE 
All class communication will be grounded in mutual respect.  Both the students and the 
instructor must be open to academic discourse, which can include challenges to and critiques 
of ideas.  This is different from personal attacks (“cyber-bulling”), which will not be tolerated. 
 
INCLUSIVE LANGUAGE POLICY 
In keeping with the PLTS and GTU inclusive language policies, you are required to use inclusive 
language for human beings in all of your coursework. 
 
ACCOMMODATIONS POLICY 
Students whose first language is other than English and who need accommodations with regard to 
completing class assignments should communicate their needs to the instructor. All students, 
especially those with documented learning disabilities, should communicate any limitations and 
challenges they face in class participation and completion of assignments to the instructor, should 
the need arise. 
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Appendix G 
Sample Revised Syllabi 

 

NT-8271: Paul (Online) 
Fall Semester 2012 

 
INSTRUCTOR 
David Balch, Professor of New Testament 
E-mail: dbalch@plts.edu 
Office Phone: 510-559-2725    Office Hours: By appointment 
 
TEACHING ASSISTANT 
Phil Erwin, perwin@ses.gtu.edu 
 
 
COURSE DESCRIPTION 
An examination of Paul's life, letters, and theology, as well as of the deutero-Pauline letters and 
theology. Debated today, e.g., are Paul's relationship to Jesus, more broadly his relationship to 
contemporary Judaism(s), whether justification by faith is the center of his theology, his attitude 
to women's leadership in the congregations, what Paul meant by advising slaves to remain in 
their "call," his relationship to Roman imperialism, and how the deutero-Pauline epistles 
(re)interpret Paul's theology and ecclesiology. This introduction to Pauline letters will also 
include practicing exegesis, as well as increasing awareness of Judeo/Greco/Roman culture, 
religion, and society, e.g., of the houses in which Pauline congregations lived and worshipped. 
 
 
STUDENT LEARNING OUTCOMES 
By the end of this course, you will be able to… 

Learning Outcome Assessment/Evaluation 
1.   To interpret how Paul read the Hebrew 

Bible and consider how that reading 
impacts Jewish-Christian relationships 

1.   First Moodle posting and exegetical paper 
on lectionary text 

2.   To outline Paul‟s theology, Christology, 
and ethics, which take their bearings from 
God‟s love for all of us and our love for 
God and others 

2.   Moodle postings on Christology and ethics 

3.   To comprehend the larger pluralistic, 
ethnically diverse, imperial, and intellectual 
contexts in which Paul proclaimed God‟s 
new act in Jesus Christ 

3.   Moodle postings on Christology and the 
role of women in society and church 

4.   To describe Paul‟s understanding of God‟s 
justification of humans and how 
justification relates to justice in Paul and 
James 

4.   Moodle postings on Christology and 
“righteousness” 

5.   To know how to describe and dialogue 
about ethnic, sexual, and religious life 
styles among Pauline communities with a 
view to applying these to contemporary 
contexts 

5.   Final Moodle posting on Pastoral epistles; 
final quiz comparing and contrasting Paul, 
the deuteron-Pauline epistles, and James 

 

mailto:dbalch@plts.edu
mailto:perwin@ses.gtu.edu
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RELATIONSHIP TO THE M.DIV. CURRICULUM 
The Master of Divinity is a professional degree designed to develop biblical, theological, 
historical, practical and contextual competencies, and to integrate these competencies in the 
practice of ordained leadership in congregations and related ministry settings.  In particular, this 
course addresses the following degree outcomes (degree purposes): 

 Demonstrate general historical, exegetical, and interpretive competencies with scriptural 
texts (Religious Heritage, Bible) 

 Utilize Lutheran hermeneutical perspectives for proclamation in teaching, preaching, 
liturgy, and ministry practice (Religious Heritage, Bible) 

 
RELATIONSHIP TO THE M.T.S. CURRICULUM 
The Master of Theological Studies is a degree designed to integrate general theological 
disciplines and specialized competencies in preparation for academic or ministerial vocations.  In 
particular, this course addresses the following degree outcomes (degree purposes): 

 Identify the diverse biblical narratives of the New Testament (Religious Heritage, Bible) 
 Connect the biblical narratives to contemporary contexts, using a variety of interpretive 

approaches (Religious Heritage, Bible) 
 
 
COURSE RESOURCES 
Required 
NRSV Bible, preferably annotated, e.g. the Lutheran Study Bible (Augsburg Fortress, 2009), 

New Oxford Annotated Bible, or Harper Collins Study Bible, and/or Nestle-Aland, 
Novum Testamentum Graece (27th ed., 1993). 

Udo Schnelle, Apostle Paul: His Life and Theology (Grand Rapids: Baker, 2005), ISBN 0-8010-
2796-2. Amazon: $31.49; new: $49.99. 

Luke Timothy Johnson, The Writings of the New Testament (Minneapolis: Fortress, 2010, 3rd. 
ed.). ISBN 978-0-8006-6361-2. Amazon paper: $25 or $29. 

David E. Aune, ed., Rereading Paul Together: Protestant and Catholic Perspectives on 
Justification (Grand Rapids: Baker, 2006). ISBN 10: 0-8010-2840 (pbk.). Amazon: 
$7.95; new: $28. 

Elsa Tamez, The Amnesty of Grace: Justification by Faith from a Latin American Perspective 
(trans. S. H. Rings; Nashville: Abingdon, 1993). ISBN 0-687-00934-0. Amazon: $11.95 
and $19.95. 

Early readings and posts will focus on Schnelle, but that text does not cover the later deutero-Pauline epistles or 
James, for which we will read Johnson, a text that I plan to use again in the spring for the Gospels course. At the end 
of each chapter Johnson lists provocative “study questions” for the reader. Schnelle is German and Lutheran, 
Johnson North American and Roman Catholic; Fitzmyer and Reumann (in the book edited by Aune) are Catholic 
and Lutheran, the two scholars who wrote the original draft of the “Joint Declaration on the Doctrine of 
Justification” signed Oct 31, 1999 in Augsburg, Germany! Tamez is Mexican, who taught in Costa Rica, and now 
works with a Bible Society in Guatamala. These authors have different views on Paul, a diversity that I consciously 
choose. Through the course I encourage you to enter into dialogue with them and with each other and the instructors, 
as we interpret this controversial apostle and his earliest students ( the deutero-Pauline authors) in relation to James‟ 
critique. 
 
Recommended 
Luke Timothy Johnson, Living Jesus: Learning the Heart of the Gospel (HarperCollins, 1999). 

ISBN 0-06- 064283-1 (pbk). 
Mark Allan Powell, Loving Jesus (Minneapolis: Fortress, 2004). ISBN 0-8006-3676-7 (pbk.). 
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COURSE FORMAT AND REQUIREMENTS 
 This course focuses on collaborative exercises online, not on individual papers. Pastors-

priests-nuns-teachers are not superstars, but rather generate congregational tasks in 
committees. On Moodle I will create conversation groups of c. five (5) students. Seven 
(7) times each student TUESDAY by midnight will POST c. 350 words on Moodle to the 
other c. four students in the group. WEDNESDAY by midnight each student will respond 
to another student in the group with c. 200 words, and then through FRIDAY engage in 
group discussion. I will check in at least once a week and give each group feedback. I 
have provided a RUBRIC explaining how you earn credit for these group discussions; 
late papers cannot fully participate in the dialogue, and so will be discounted a letter 
grade. 

 EXEGESIS of a lectionary text from a Pauline, deutero-Pauline epistle, or from James (8-
10 pages; choose text by Sept 28, paper due Oct 19), Alternatively, you may teach a 
Bible class or preach, supplying notes on your exegetical preparation for the class or 
sermon, including some church member responses. 

 Mid-term and final quizzes (due online Nov 2, Dec 14) 
 
 
ASSESSMENT 
Final Course Grade 
50% Moodle group discussions, 20% exegesis, 15% each for each quiz 
 
Assignment Information 

 Each paper must have a thesis, which is supported in the essay body by arguments or 
illustrations, including citations of Pauline texts, and finally, a conclusion that follows 
from the essay. 

 Each paper must reveal knowledge of the textbooks (citing pages), both the historical 
aspects (Schnelle and/or Johnson) and the theology (Schnelle, Fitzmyer, Reumann, 
Tamez) of Paul. If a point has been covered in class by either Balch or Philip Erwin, the 
paper should show awareness of class lectures; we encourage you to dialogue/disagree 
with us. You may use outside resources, of course, but the grade depends on close 
reading of textbooks and interaction with classmates and the teachers. 

 Finally, each paper should take a stance on the question discussed, for example, did Paul 
misunderstand (an aspect of) Judaism, did Paul immediately formulate his theology of 
justification by faith when Christ first appeared to him near Damascus, did he write 
Galatians early or late, is soteriology the center of Paul‟s theology, did women exercise 
different roles in early as contrasted with later deutero-Pauline congregations, did Paul 
advise slaves to remain slaves, and was the gospel he preached political? 

A more specific rubric is located on Moodle. 
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CLASS SCHEDULE 
4-7 Sept  Introductions: “one word” exercise: 

This week we introduce ourselves to the 5 or 6 students in our group. 
Choose ONE WORD that best characterizes yourself, post that word to 
your group, and write a couple paragraphs to explain it. The goal of this 
exercise/game is both to get to know each other, and to explore how far 
we want to invest ourselves with the others with whom we will be 
studying the apostle Paul, his students' (the deutero-Pauline) epistles, and 
his critic in the canon, James. Please POST your word with explanatory 
paragraphs by Wednesday, respond to one other student by Thursday, and 
continue discussion through Friday. 

 
10-14 Sept  For this week, read Gen 12 & 15, Exod 32 & 34, Num 14 & 16, 1 Cor 10, and 2 

Cor 3 
 
I supply notes from Francis Watson, Paul and the Hermeneutics of Faith (2004), 
chaps. 1, 4, 5-8. Watson‟s book modifies current interpretations of Paul, 
especially his attitude to Mosaic TORAH. Watson is too detailed for a textbook, 
but I hope to clarify the ideas with my notes.  
 
For context see Johnson, chap. 2 (Judaism in Palestine, pp. 39-60) and chap. 3 
(Diaspora Judaism, pp. 65-78); week‟s total = 38 pp. 
 
This week (10-14) analyze and critique Watson on Paul‟s reading of Torah 
(POST #1): 

Describe aspects of how Paul and other contemporary Jews read Torah, 
that is, Genesis through Deuteronomy. Would you modify Watson's 
interpretation of the relationship between Paul and Torah?  How is 
Abraham "our" ancestor--both of Gentiles and Jews? How would you 
compare and contrast the Abrahamic/Davidic covenant(s) with the Mosaic 
covenant? At the early point in our course, how would you state Paul's 
view of "law"? What is the relationship between "promise" and "curse"? 

 
17-21 Sept  Sources & chronology of Paul‟s life and work 

 
Schnelle, chaps. 1-2 (meaning formation; sources & chronology of Paul, pp. 25-
46, 47-56, total pp. 30) 
 
Johnson, chaps. 9 (Luke-Acts, pp. 216-22, 227-29) and 10 (Paul‟s ministry and 
letters, pp. 227-42, total pp. 24); week‟s total = 54 pp. 
 
This week (17-21) POST (#2) your analysis of Paul‟s call and life + the 
“presence of salvation” (Schnelle): 

How might readers interpret Paul's call/conversion? Did this, or how did 
this alter his relationship to his Judaism? At this point, how do you 
understand the Pharisees, a group to which Saul/Paul belonged? Was Paul 
bicultural, both Jew and Greco/Roman? How would this narrative differ 
depending on whether one is reading Galatians or Acts? 
 
What is "salvation" for Paul, and how central is this theme to his 
theology? (See Schnelle, chap. 14) 
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24-28 Sept  Pre-Christian Saul/Paul, and call to be an apostle 
 
Schnelle, chaps. 3-4 (early Paul, pp. 57-102); chaps. 5-6 (Apostolic Council + 
Antioch, pp. 103-37); week‟s total = 79 pp. 
 
Choose text for exegesis (28th) 

 
1-5 Oct  Conflicts in Jerusalem, righteousness of God 

 
Schnelle, chap. 16.2&8 (Jesus crucified & risen; God‟s righteousness/justice, pp. 
412-34, 454-72, total pp. 40); Fitzmyer (“Justification,” 17 pp.), plus Tamez 
(Justification … Latin American Perspective, 35 pp.); week‟s total = 92 pp. 
 
On Moodle for this week, you will also find articles by Bishop Ambrose Moyo 
(South Africa) and Prof. Guillermo Hansen (Argentina, now Luther Seminary), 
who debate “justification and justice”; total: 32 pp. If you read this debate, the 
week‟s total pp. would be 124. 
 
This week (Oct 1-5) POST (#3) your analysis of early conflicts in Jerusalem and 
Antioch + “righteousness” in Paul: 

The earliest conflicts among believers in Jesus that we know occurred in 
Jerusalem and Antioch. Who were the persons involved, and what were 
the issues--according to Paul and to Acts? 
 
How does Paul understand the "righteousness of God," and how is it 
related to human righteousness? How does Paul relate the "righteousness 
of God" to Biblical texts, to the covenants given through Abraham and 
Moses? Is this an early or a late theological emphasis in Paul? 

 
8-12 Oct Schnelle, chaps. 7-8 (1 Thess, pp. 138-70, 171-91, total pp. 52); Schnelle, chap. 

16 (Christology, pp. 410-77, total [67 minus 40 pp. read last week=] 27 pp. 
 
Johnson, chap. 11 (1-2 Thess, pp. 249-58, total pp. 9); week‟s total = 105 pp. 

 
15-19 Oct  Schnelle, chap. 9 (1 Cor, pp. 192-234, total pp. 42) 

Johnson, chap. 12 (Corinthian correspondence, pp. 261-84, total pp. 23); week‟s 
total = pp. 65 
 
EXEGESIS (19TH) on Pauline lectionary text (8-10 pp.) 
 
This week (15-19) POST (#4) on 1 Thess, 1 Cor, and Christology: 

Too many questions, not all of which can be addressed in 2 pages (but do 
treat a Pauline letter and Christology): what is the theology of the earliest 
Pauline letter extant? How does 1 Cor show us early Christina diversity? 
What are Paul's attitudes toward sexuality? toward slavery? Christology: 
what is Paul's view of atonement? Is Schnelle's discussion of Christology 
in terms of "transcendence" helpful? 

 
22-26 Oct  READING WEEK 
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29 Oct-2 Nov  Schnelle, chap. 10 (2 Cor, pp. 235-64, total pp. 29); Schnelle, chap. 11 (Gal, pp. 
265-300, total pp. 35); Schnelle, chap. 17 (soteriology, pp. 478-85, total pp. 7). 
 
Johnson, chap. 13 (Gal, pp. 289-300, total pp. 11); week‟s total = 82 pp. 
 
Mid-term online quiz (due Nov 2nd) 

 
5-9 Nov  Schnelle, chap. 12 (Rom, pp. 302-358, total pp. 56); Schnelle 18 (pneumatology, 

pp. 486-93, total pp. 7); total pp. 63 
Johnson, chap. 14 (Rom, pp. 303-21, total pp. 18); week‟s total = 81 pp. 
 
This week (5-9) POST (#5) on 2Cor, Gal, soteriology, pneumatology: 

Possible questions: describe Paul's conflict with the Corinthian church. 
Why is Paul so angry with the Galatians/Gauls? (Choose your question, 
without responding to all of them, but do treat also theology, either 
soteriology or pneumatology.) What is the content of salvation for Paul? 
How does the Spirit function in Paul's theology, and among the Corinthian 
believers? 

 
12-16 Nov  Schnelle, chap. 13 (Phil, Philem, pp. 359-86, total pp. 27); Schnelle, chap. 19 

(anthropology, pp. 494-545, total pp. 51) 
Johnson, chaps. 15-16 (Phil, Philem, pp. 325-34, 337-43, total pp. 15); week‟s 
total = 93 pp. 
 
This week (12-16) POST (#6) on Rom, Phil, Philem + anthropology: 

Choose a text in Rom/Phil/Phlm and explain what Paul is communicating. 
Choose too one topic among many in Paul's anthropology and evaluate it. 

 
19-23 Nov  Johnson, chaps. 17 (Col, pp. 347-55), & chap. 18 (Eph, pp. 359-71), total pp. 20 

Schnelle, chap. 20 (ethics, pp. 546-58), & chap. 21 (ecclesiology, pp. 559-76, 
total pp. 29); week‟s total = 49 pp. 

 
26-30 Nov  Johnson, chap. 19 (Pastoral epistles, pp. 375-98, total pp. 23) 

Schnelle, chap. 22 (eschatology, pp. 577-97, total pp. 20), and chap. 23 (epilogue, 
pp. 598-604, total pp. 6); week‟s total = 49 pp. 
 
Acts of Paul and Thecla (45 paragraphs/chapters = c. 10 pp., trans. Koivisto 
[AcCordance], Moodle online); week‟s total = 59 pp. 
 
This week (26-30) POST (#7) on Col, Eph + ethics, ecclesiology: 

Is Eph (or Col) deutero-Pauline and why? Clarify the Christology of 
Colossians or the ecclesiology of Ephesians. Second: outline aspects of 
either Paul's ethics or his ecclesiology. 

 
3-7 Dec  Johnson, chap. 23 (James, pp. 449-57, total pp. 8); week‟s total = 8 pp. 

 
For a recent reading of James with bibliography, see Alicia J. Batten, Friendship 
and Benefaction in James (Emory Studies in Early Christianity; Blanford Forum, 
Dorset, England: Deo, 2010). 

 
10-14 Dec  Final online quiz (Paul, deutero-Pauline epistles, James), due the 14th 
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COMMUNICATION AND ACADEMIC DISCOURSE 
All class communication will be grounded in mutual respect.  Both the students and the 
instructor must be open to academic discourse, which can include challenges to and critiques of 
ideas.  This is different from personal attacks (“cyber-bulling”), which will not be tolerated. 
 
 
INCLUSIVE LANGUAGE POLICY 
In keeping with the PLTS and GTU inclusive language policies, you are required to use inclusive 
language for human beings in all of your coursework. 
 
 
ACCOMMODATIONS POLICY 
Students whose first language is other than English and who need accommodations with regard to 
completing class assignments should communicate their needs to the instructor. All students, 
especially those with documented learning disabilities, should communicate any limitations and 
challenges they face in class participation and completion of assignments to the instructor, should the 
need arise. 
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 ED2020:  CHRISTIAN EDUCATION IN THE PARISH 
 Fall 2012 

Tuesdays, 2:10 pm – 5:00 pm 
Giesy Hall, Classroom 1 

 
Dr. Carol R Jacobson, Professor Ms. Gretchen Wagner, Teaching Associate     
510-559-2762 206-478-7144 
cjacobson@plts.edu gwagner@ses.plts.edu 
Office hours by appointment Office hours by appointment 

____________________________________ 
 

Course Description 
 
 This course provides an orientation to Christian educational ministries in a parish setting.  
We concentrate upon: 

 significant contexts and theological themes for Christian education, 

 pedagogical theories and strategies for teaching and learning effectively, 

 mutually correlative relationships between Christian education and daily discipleship. 
 

 Throughout the course we consider questions like:  Why does the church engage in a 
function called "Christian education?"  Who is Christian education "for"?  What are the appropriate 
"contents" of a Christian education?  How do people of all ages learn?  What challenges and insights 
are presented to educational ministries by cultural difference?  What gets in the way of learning?  
What makes for an effective teacher?  How does participation in Christian education impact the 
ways we understand discipleship – both our own and that of a Christian community? 
 Central to this course is your development of a curriculum project, to be designed, taught 
and evaluated in your Teaching Parish site.  If you do not have an assigned Teaching Parish or other 
appropriate field education site, you can develop your curriculum project in consultation with the 
professor.  In addition to the curriculum project, you also work with a partner to teach a one-hour 
session of this course during the semester.  Lecture, discussion, small group work. 
 

 
And #12:  How did you learn about us? 

a) church, b) synagogue, c) family member or d) word of mouth? 
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Teaching, Learning, and Ministry Preparation at PLTS 
 
Four orienting perspectives and eight dimensions of excellence in ministry guide the PLTS faculty’s 
approach to teaching and learning.  These also provide a grounding for our work in this course. 

 
First, this course sustains an ongoing conversation about the heart of the Christian gospel message as it is 
given witness and expression in the biblical story.  In this course, we discover how this gospel message – 
centered on God’s sheer love in Jesus Christ – functions as both content and curriculum for Christian 
education at any age.  This course offers an introduction in both theory and practice to the vocation 
of teaching itself, focusing especially upon an understanding of the teaching vocation as a pastoral, 
spiritual and practical discipline.  
 
In this course we also seek to understand and learn about the ways in which the Gospel is given expression in, 
with and under culture – understood as distinctive forms of thinking and living – so that this message 
can be heard in every language and reach every heart.  The best of what is currently known about the 
various ways people of all ages and cultures learn is vital to our work.  We recognize that as 
educators, we must attend to ways in which pedagogical and educational theories address, and fail to address, the 
importance of race, gender, class, and culture as they impact teaching and learning. 
 
Moreover, we recognize that education in a Christian way of living takes place in all aspects of the life of a 
parish [i.e. worship, proclamation, prayer, service etc.], including but by no means limited to the 
"hour before worship." We emphasize the connections between Christian education and ministries in public daily 
life, including both theological grounding and practical strategies for energizing clergy and laity for social, 
political, and economic involvement.  This course particularly emphasizes the important intersections 
between Christian education and faith-based community organizing. 

 
Lastly, globalization and the so-called digital age give us an expanded range of perspectives to consider as 
we strive to be people of faith and educators.  Educational programming must always consider its 
role in fostering both ecumenical and inter-faith relationships.  In this course we examine briefly some 
strategies and resources available to enhance dialogue between Christians and those of other faiths, 
and reflect upon ways to teach and learn about the world’s religions that foster mutual understanding and 
genuine witness to the power of religious practices of justice and compassion. 
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Specific Course Goals Assessment/Evaluation Methods 
 

 
 

Required Reading 
 
Bass, Dorothy C., editor.  Way to Live:  Christian Practices for Teens.  Nashville: Upper Room Books, 

2002. [selections] 
Brookfield, Stephen D. and Stephen Preskill.  Discussion As A Way Of Teaching: Tools and Techniques for 

Democratic Classrooms. San Francisco: Jossey-Bass Publishers, 1999.  ISBN: 0787944580, 
$25.00 

Everist and Nachtigal, “Organizing for Adult Education,” in Lifelong Learning:  A Guide to Adult 
 Education in the Church [selections] 
Johnson, Thomas K., ed.  Confirmation: Engaging Lutheran Foundations and Practices.  Minneapolis:  
 Fortress Press, 1999. [selections] 
Merritt, Carol Howard.  Tribal Church: Ministering to the Missing Generation. The Alban Institute, 
 2007.  ISBN: 1566993474, $17.00 
Palmer, Parker J.  The Courage to Teach:  Exploring the Inner Landscape of a Teacher's Life.  San 
 Francisco: Jossey-Bass Publishers, 1998.  ISBN: 0787996866, $15.21 
Wink, Walter.  Transforming Bible Study: A Leader’s Guide. Nashville: Abingdon Press, 1989.   
 ISBN: 1606086650, $21.00 
Wood, Richard L.  Faith in action : religion, race, and democratic organizing in America. 
Chicago: University  of Chicago Press, 2002. [selections] 
Yust, Karen-Marie.  Real Kids, Real Faith: Practices for Nurturing Children’s Spiritual Lives. San 
 Francisco: Jossey-Bass Publishers, 2004.  ISBN: 0787964077, $15.96 
 
 
 

 
Understanding and applying research in and methods 
of teaching and learning, related both to pedagogy 
and to age-appropriate faith development.  

 
Through course readings, lectures,  and small group 
activities throughout the semester, students engage 
contemporary pedagogical and faith development 
scholarship with an eye toward practical application 
exercises in the classroom and in the Teaching Parish 
setting. 

 
 
Deepening skills as a teacher 
 

 
Because students teach twice and are offered both 
peer review and congregational feedback about their 
teaching, they demonstrate the development of their 
skills as a teacher. 

 
 
Strengthening capacities to communicate and teach 
the Gospel effectively to all ages 

 

 
By developing, teaching, and evaluating a curriculum 
project, students demonstrate their awareness both 
of effective pedagogical strategies and age-
appropriate faith development methods that are 
contextually and culturally perceptive. 
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Required Viewing 
 
“Digital Nation,” Frontline, Public Broadcasting System, 2010.  Available to watch online or to 
 purchase at: www.pbs.org/wgbh/pages/frontline/digitalnation/view 
 
“Growing Up Online,” Frontline, Public Broadcasting System, 2008.  Available to watch online or to 
 purchase at: www.pbs.org/wgbh/pages/frontline/kidsonline/view  
“Inside the Teenage Brain,” Frontline, Public Broadcasting System, 2002.  Available to watch online 
 or to purchase at: www.pbs.org/wgbh/pages/frontline/shows/teenbrain/view 
Soul Searching: A Movie About Teenagers and God, Revelations Studios, 2007.  Available for purchase at 
 amazon.com.  I could not find it available to view online.  1.99 to rent; 16.99 to purchase. 
 

 
Additional Recommended Resources 
 
Anderson, David W. and Paul Hill, Frogs Without Legs Can’t Hear:  Nurturing Disciples in Home and 
 Congregation.  Minneapolis:  Augsburg Fortress Press, 2003. 
Berryman, Jerome W.  Godly Play: An Imaginative Approach to Religious Education.  Minneapolis:  

Augsburg Press, 1991. 
Cavalletti, Sofia.  The Religious Potential of the Child:  Experiencing Liturgy and Scripture with Young 
 Children.  Chicago:  Archdiocese of Chicago, 1983. 
__________.  The Religious Potential of the Child 6 to 12 Years Old: A Description of An Experience.   
 Chicago:  Archdiocese of Chicago, 2002. 
Dean, Kenda Creasy and Ron Foster, The Godbearing Life: The art of Soul Tending for Youth Ministry.   
 Nashville:  Upper Room Books, 1998. 
Erlander, Daniel.  A Place for You:  My Holy Communion Book.  Minneapolis: Augsburg/Fortress 
 Press, 1999. 
__________.  Baptized, We Live:  Lutheranism as a Way of Life.  Minneapolis: Augsburg/Fortress  

Press, 1981. 
__________.  Let the Children Come:  A Baptism Manual for Parents and Sponsors.  Minneapolis: 
 Augsburg/Fortress Press, 1996. 
__________.  Manna and Mercy:  A Brief History of God's Unfolding Promise to Mend the Entire Universe.  

Minneapolis:  Augsburg/Fortress Press, 1992. 
__________.  Water Washed and Spirit Born: A Baptism Manual for Youth and Adults. Minneapolis: 
 Augsburg Fortress Press, 2006. 
Everist, Norma Cook. The Church As Learning Community.  Nashville: Abington Press, 2002. 
Florence, Anna Carter, “A Prodigal Preaching Story and Bored-to-Death Youth,” Theology Today: 
 Church in the World 64 (2007):233-243. 
Gobbel, A. Roger and Gertrude G.  The Bible: A Child’s Playground.  Philadelphia: Fortress Press,  
 1986. 
Hill, Paul.  Up The Creek With A Paddle: Building Effective Youth and Family Ministry.  Minneapolis: 

Augsburg Fortress, 1999. 
Jesus Camp, Magnolia Studios, 2007.  Available to watch on demand or to purchase at: 
 www.amazon.com/JESUS-CAMP/dp/B001AMRHNU/ref=ed_oe_vdr 
Lottes, John D. “Jesus as Mentor: Biblical Reflections for Ministry with Young Adults,” Currents in 
 Theology and Mission 32:3 (Apr 2005): 128-138. 
Lytch, Carol E.  Choosing Church:  What Makes a Difference for Teens.  Louisville:  Westminster/John 

Knox Press, 2004. 
Magrini, Cheryl T.  “Children’s Interpretations of Biblical Meal Stories: Ethnographic Intertextual 

Voicing as the Practice of Hospitality,” in Religious Education  101:1 (Winter 2006): 60-83. 
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Martinson, Roland D.  Effective Youth Ministry:  A Congregational Approach.  Minneapolis: Augsburg 
Publishing House, 1988. 

Nieman, James R. and Thomas G. Rogers.  Preaching to Every Pew.  Minneapolis:  Fortress Press,  
 2001. 
Palmer, Parker J.  To Know As We Are Known:  Education as a Spiritual Journey.  San Francisco: Harper 
 and Row, 1983. 
Parks, Sharon Daloz.  Big Questions, Worthy Dreams: Mentoring Young Adults in Their Search for Meaning, 
 Purpose, and Faith.  San Francisco:  Jossey-Bass Publishers, 2000. 
Schieber, Andrea Lee and Ann Terman Olson, eds. What's NeXt?: Connecting Your Ministry with the  
 Generation Formerly Known as X.  Minneapolis, Augsburg Fortress, 1999. 
Schlatter, Rebecca. The Treasure Hunt of Your Life: Seeking Your Calling, Experiencing God, Finding 
 Yourself.  Redwood Visions Press, 2009. 
Simmel, Sally and Bob Sitze.  Who in the World--Quien en el mundo:  An Imagining Book for Children. 
 ELCA Division for Ministry, 2002. 
Strommen, Merton P. and Richard A. Hardel.  Passing on the Faith:  A Radical New Model for Youth 
 and Family Ministry.  Winona:  St. Mary's Press, 1989. 
Stone, Howard W. and James O. Duke.  How To Think Theologically.  Minneapolis:  Fortress Press,  
 1996. 
Westerhoff, John H.  Will Our Children Have Faith?  Toronto:  Morehouse Publishing, 2000. 
Wimberly, Ann Streaty.  Soul Stories: African American Christian Education.  Nashville: Abingdon Press, 

1994. 
__________________________ 

 
 
 
 

Course Calendar, Reading, Assignments, and Due Dates 

 
September 6  Introductions and Course Overview 
   Contexts For Christian Education 
 
In-class :  “Digital Nation,” Frontline, Boston: WGBH, 2009. 

__________ 
 

September 13  To Teach Is To Create A Space  
 
Reading:  Palmer, pp. 35 – 89  
In-class:  Please bring your calendars/class schedules to class to facilitate teaching  
   date selections 

__________ 
 

September 20  Teaching and Learning in Community:  Congregational Practices as  
    Curriculum 
   Curriculum Project Discussions in Working Groups 
 
Reading:  Palmer, pp. 89-144 
 
In-class:  Please be ready to discuss your initial thoughts about what kind of   
   curriculum project you want to develop and teach this semester at your  
   Teaching Parish.  There will be time in class for small group discussion and  
   feedback about your ideas.   

__________ 
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September 27  Multicultural and Cross Cultural Teaching and Learning 
   Curriculum Project Discussions in Working Groups 
   Resource Show and Tell 
 
Reading:  Brookfield and Preskill, chapters 3, 7, and 8 
 
In-class:  Please bring with you to class a resource [other than our assigned text] –  
   book, article, DVD, etc. – that offers something you feel is significant to a  
   discussion of teaching and learning in a racially, ethnically, and socio-  
   economically diverse classroom setting.  Be prepared to lead a discussion of  
   your resource [no more than 5 minutes].  If you cannot locate the actual  
   resource, be prepared to discuss it and to provide information needed for  
   class participants to locate the resource.   

__________ 
 

October 4  Developing Christian Educational Curricula 
   Creating Safe Congregations for Children and Youth 
   Curriculum Project Discussions in Working Groups 
 
Reading:  Palmer, carefully re-read and review pp. 66-87 with an eye toward the  

   development of your Teaching Parish educational curriculum. 
   Everist/Nachtigal, “Organizing for Adult Education”  
 
In-class:  You will be given time to work alone on the further development of plans  
   for your curriculum project.  Please bring to class something you can work  
   on with regard to the ongoing development of your project. 
 
Assignment Due: One or two paragraph curriculum proposal developed in consultation  
   with your Teaching Parish supervisor and Working Group.  Please  
   consult page 10 for instructions about what to include in your   
   paragraph(s). 

__________ 
 

October 11  Teaching and Learning with Younger Children 
 

Reading:  Yust, chapters 1-3 
__________ 

 
 

October 18  Teaching and Learning with Older Children 
 
Reading:  Yust, chapters 4-7. 

__________ 
 

October 25  Reading Week – class does not meet 
_________ 

 
November 1  Teaching and Learning with Confirmands/Junior High Youth   
 
Reading:  Confirmation: Engaging Lutheran Foundations and Practices [selections] 
    



 49 

Assignment Due: Confirmation/Junior High School Educational Curriculum Research  

   Paper due.  Please consult the description on page 9 for  instructions  
   about what to include in this writing. 
 
In-class:  Please be prepared to share with the class what you learned during the  
   course of your confirmation/junior high curriculum research.    

__________ 
 

November 8  Teaching and Learning with High School Youth 
 
Reading:  Bass, [selections] 
Viewing:  “Inside the Teenage Brain” and “Growing Up Online” 
 
In-class:  “Soul Searching: A Movie About Teenagers and God” 
 
Assignment Due: Curriculum Annotated Bibliography developed in consultation with  
   your Teaching Parish supervisor.  Please consult the description on  
   page 10 for instructions about what to include in this writing. 

__________ 
 

November 15  Teaching and Learning with Younger Adults 
 
Reading:  Merritt, chapters 1, 2, 4, 6 and 7 

__________ 
 

November 22  Thanksgiving Day 
__________ 

 
November 29  Teaching and Learning with Older Adults 
 
Reading:  Wink, chapters 1-6 
 
Assignment Due: Curriculum Outline and Evaluation Tool developed in consultation  
   with your Teaching Parish supervisor.  Please consult the description  
   on page 11 for instructions about what to include in this writing. 

__________ 
 

December 6  Community Organizing as Adult Education 
   Emergent Pedagogies  
   Resource Show and Tell 
   Course Evaluation 
 
Reading:  Faith in Action [selections]    
 
In class:  Please bring with you to class a resource [other than our assigned text] –  
   book, article, DVD, etc. – that offers something you feel is significant to the  
   teaching ministries in which you will be engaged as a pastor.  It can be  
   something general or age specific.    Be prepared to lead a discussion of  
   your resource [no more than 5 minutes].  If you cannot locate the actual  
   resource, be prepared to discuss it and to provide information needed for  
   class participants to locate the resource.   

__________ 
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December 13  Class Does Not Meet 
 
Assignment Due: Theological Reflection and Evaluation of Curriculum Project Due.   
   This reflection and evaluation should be done in consultation with  
   your Teaching Parish supervisor and is due no later than 5:00 pm.   
   Please consult the description on page 11 for instructions about what  
   to include in this writing.  

__________ 
 
 
 
 
 
 
 
 
 
 
To educate as the practice of freedom is a way of teaching that anyone can learn.  That 
learning process comes easiest to those of us who teach who also believe that there is an 
aspect of our vocation that is sacred; who believe that our work is not merely to share 
information but to share in the intellectual and spiritual growth of our students.  To teach in 
a manner that respects and cares for the souls of our students is essential if we are to provide 
the necessary conditions where learning can most deeply and intimately begin. – bell hooks, 
Teaching to Transgress, 13.
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Grading, Classroom Policies, Assignment Descriptions, and Due Dates 
 
1. Grading:  This class is graded on a pass/no credit basis.  You will receive a passing grade if all 

assignments are received on or before the due date. Due date extensions must be approved by 
the professor or teaching associate.  Please see “Accommodations” below. 

 
      If you require or prefer a letter grade for this class, please notify the professor and teaching 
      associate in writing [email is fine] before the first assignment due date.  Letter grades will be 
      determined as follows: 
 
 Letter grade A:   Clear, insightful, and thorough treatment of the assignments.  Well-written  
    and free from grammatical and spelling errors. 
  
 Letter grade B:   All assignments completed, but in a cursory or incomplete manner.  Some  
    grammatical and spelling errors. 
 
 Letter grade C:  All assignments completed but most are incomplete or unclear in focus and  
    content.  Many grammatical and spelling errors. 
  
2. Class Participation:  You are expected to attend all class sessions and should be ready to 

participate in the discussion of assigned readings in a thoughtful manner.  Because this course is 
designed to enhance participatory teaching and learning, we are all dependent upon one 
another’s preparedness for the quality of what we learn together during the semester.  Therefore, 
class participation is essential in order to receive a passing grade in this course.   

 
3. Accommodations:  Students whose first language is other than English and who need 

accommodations with regard to completing class assignments should communicate their needs 
to the professor.  All students, especially those with documented learning disabilities, should 
communicate any limitations and challenges they face in class participation and completion of 
assignments to the professor, should the need arise. 

 
4. Computers, tablets and smart phones are welcome in the classroom insofar as they 

contribute to class discussion and enhance class participation.  No phoning, social networking, 
emailing, messaging, or gaming during class please. 

 
5. Confirmation/Junior High School Educational Curriculum Research: In a paper between 

three and five pages in length [double-spaced] discuss what you have learned about the curricula 
and educational approaches used by your denomination in its confirmation programs and/or 
junior high school Sunday School classes.  You can choose to focus your research on a particular 
curriculum, offer an overview of all the curricula available in your denomination, or some other 
aspect of education for this age group that particularly interests you.  Due in class on 
November 1.  A brief presentation of this material in class on November 1. 

 
6. In-class Teaching:  In an effort to further develop and practice your teaching skills, you and a 

partner will teach in class once during the semester.  In-class teaching sessions will last one hour.  
The subject matter for your in-class teaching session must be grounded in the day’s readings and 
the stated topic for the day.  Considering the readings and topic assigned for the day, you and 
your partner should develop an age/topic appropriate one hour teaching and learning experience 
for the class.  For example, if the day’s readings and topic concern education for young children, 
you and your partner should use class readings to help you develop a one hour teaching and 
learning experience for young children.  You and your partner are free to choose which teaching 
styles (i.e., lecture, small and large group discussion, mutual invitation, etc.) you employ.  Chosen 
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teaching styles should match the material being presented, as well as the learning styles of the 
learners.  Time will be given at the end of each session for both verbal and written evaluation of 
the experiences of both the teachers and the learners in these sessions.  Class members will 
complete a brief evaluation form which will be given to the day’s in-class teachers. 

 
7. Curriculum Project:  In consultation with your Working Group and Teaching Parish  

 supervisor, each student will design, teach, reflect theologically upon, and evaluate a 
 Christian education event for members of your teaching parish.   

 
Your project should be addressed to one of the following “audiences”: Younger Children, 
Older Children, Confirmation Age, High School Age, Young Adults, Adults, 
Intergenerational, Cross Cultural, or Multicultural.  You and your Teaching Parish supervisor 
should determine together what bet will benefit your field site. 
 
Your project can be designed to fit any number of settings – the classroom, the worship 
service, a retreat setting, a church leadership meeting, a youth mission trip, or the like.  You 
and your Teaching Parish supervisor should determine together what best will benefit your 
field site. 
 

 The design, teaching, reflection, and evaluation of the project must all be completed by 
 December 13 at 5:00 pm.  To assist you in preparing and completing your project 
 successfully, the following steps should be followed: 
 

o Curriculum Proposal -- Once you, your Working Group, and your Teaching Parish 
supervisor have selected your "audience" and topic, you should prepare a brief 
curriculum proposal [one or two paragraphs] describing this audience and the nature of 
the curriculum you will develop.  Due in class no later than October 4.  
 

o Curriculum Annotated Bibliography -- After receiving feedback regarding your 
curriculum proposal, you and your Teaching Parish supervisor should discuss the 
resources you will use/need to develop your curriculum.  These resources can be books, 
but most likely will also include articles, other similar curricula, and/or other media such 
as film, the web, and the like.  You should then prepare an annotated bibliography of at 
least five of the resources you will use.    In your annotated bibliography, be sure to 
provide all publication data regarding the sources you select, as well as a paragraph or 
two about each source that describes the content of the particular resource and why it 
will be useful for your curriculum design.  Due in class no later than November 8. 
 

o Curriculum Outline/Evaluation Tool – Once your annotated bibliography is 
completed, you and your Teaching Parish supervisor should discuss the structure and 
content of your course.  You should prepare at least one session’s outline in detail.  In 
this outline/schedule, you should include information such as a time-line for your 
session, what topics and activities provide the central focus of your teaching for the 
session, and what materials you will need in order to conduct the session effectively.  In 
addition, you should design an evaluation tool to be given to session participants at the 
conclusion of your course.  Due in class no later than November 29. 
 

o Theological Reflection and Evaluation of Curriculum Project [7-10 pages, 
typewritten, double-spaced] – You and your Teaching Parish supervisor should reflect 
upon and address in writing the following:  1) the project’s intended audience and any 
pedagogical challenges presented by that particular audience;  2) the specific theological, 
biblical, and/or historical content covered in the curriculum and your reasons for 
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including it as necessary; 3) the specific pedagogical methods employed in the curriculum 
and why they were chosen; and 4) your thoughts about the possible significance of this 
curriculum to the ongoing educational life of your Teaching Parish.  In addition, please 
conclude your reflection with your mutual evaluation of the curriculum’s effectiveness.  
What did you learn from your written and/or oral evaluation of the course with 
participants?  What went well?  What could have been improved?  What will come next?  
What have you learned in working together?  Due December 13 by 5:00 pm. 
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Appendix H 
Trial Online Course HS 8122 Living Tradition as Pilot Study 

 

HS-8122: Living Tradition Online 
Fall Semester 2012 

 
INSTRUCTOR 
Kyle Schiefelbein, Lecturer in Liturgical and Theological Studies 
E-mail: kschiefelbein@plts.edu 
Office Phone: (510) 559-2754   Office Hours: Tuesdays 2:00 to 4:00 pm 
Skype ID: k.schiefelbein      and by appointment 
 
 
COURSE DESCRIPTION 
An introduction to theology and ministry in the Lutheran context with special attention given to 
Martin Luther's life and basic theological writings, the subsequent influences of Orthodoxy and 
Pietism, the Neo-Lutheranism(s) of the 19th century, and the Luther Renaissances of the 20th and 
21st centuries. The course is also intended to assist students with their work in core courses that 
deal with questions of Lutheran identity and mission and for contextualized theological 
reflection. Class format includes online presentations by the instructor, threaded discussions, and 
individual and group writing. 
 
 
STUDENT LEARNING OUTCOMES 
By the end of this course, you will be able to… 

Learning Outcome Assessment/Evaluation 
1. Outline the historical contexts and 

theological arguments in primary source 
documents. 

1. “The Freedom of a Christian” activity as 
indicated in the course requirements. 

2. Identify and articulate the major dynamics 
and periods of Lutheran history and their 
theological representatives and insights. 

2. Participate in group threaded discussions as 
indicated in the course requirements. 

3. Begin employing these historical and 
theological materials as resources for 
responding to the ministry and mission 
challenges presented by our contemporary 
contexts. 

3. Write an 8 to 10 page paper describing 
three theological insights from the 16th 
century reformers (Luther, Melanchthon, 
Chemnitz, Andreae) and their 
relevance/application for ministry today. 

4. Better engage with questions of Lutheran 
identity and mission in early 21st-century 
“America.” 

4. Final group conversation over Skype.  Each 
group will be given guiding questions the 
prior week to prepare. 

 
 
RELATIONSHIP TO THE M.DIV. CURRICULUM 
The Master of Divinity is a professional degree designed to develop biblical, theological, 
historical, practical and contextual competencies, and to integrate these competencies in the 
practice of ordained leadership in congregations and related ministry settings.  In particular, this 
course addresses the following degree outcomes (degree purposes): 

 Recall central historical moments and emphases in Church history (Religious Heritage, 
History). 

mailto:kschiefelbein@plts.edu
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 Interpret the Lutheran movement in relationship to broader Church history (Religious 
Heritage, History). 

 Reframe central Lutheran theological methods and commitments (from historical 
perspectives) in a systematic and critically reflective way (Religious Heritage, 
Theology).+ 

 Teach, preach, prepare liturgy, and practice ministry rooted in Lutheran theological 
emphases (Religious Heritage, Theology). 
 

+ This degree outcome is directly measured by the completion of the Synthesis Paper, which 
will be included in your M.Div. portfolio. 

 
 
COURSE RESOURCES 
Required 
Lull, Timothy F., ed.  Martin Luther’s Basic Theological Writings, second edition.  Minneapolis: 

Fortress Press, 2005.  ISBN: 978-0-8006-3680-7.  Price: $45.00 
Kolb, Robert, and Charles P. Arand.  The Genius of Luther’s Theology: A Wittenberg Way of 

Thinking for the Contemporary Church.  Grand Rapids, MI: Baker Academic, 2008.  
ISBN: 978-0-8010-3180-9.  Price: $24.00 

Additional readings on Moodle are noted with an asterisk (*) 
Recommended 
Gudmundsdottir, Arnfridur.  Meeting God on the Cross: Christ, the Cross, and the Feminist 

Critique.  New York: Oxford University Press, 2010.  ISBN: 978-0-1953-9796-3. 
Price: $74.00 

Optional 
Gritsch, Eric W.  A History of Lutheranism, second edition.  Minneapolis: Fortress Press, 2010.  

ISBN: 978-0-8006-9712-9.  Price: $35.00 
 
 
COURSE FORMAT 

1. A “class session” is defined as an entire week.  The week runs from Monday to Sunday. 
2. Presentations by the instructor should be viewed after you post your initial statements in 

the threaded discussion.  The presentations provide more background information 
(historical context, biographies, etc.) to continue your discussions.  The presentations will 
also provide interpretations informed by the scholars in the field. 

3. The readings for the course are a mix of “primary source documents” (those actually 
written by the people in the historical period being covered) and “secondary source 
documents” (commentary by current scholars).  Although you are required to submit an 
historical synopsis and argument map only for “The Freedom of a Christian,” it is 
suggested that you complete some form of this activity for each primary source 
document.  These notes will help you in preparing for your threaded discussions, 
synthesis paper and final conversation. 

4. The primary method of communication is asynchronous, meaning that you have some 
freedom in when you complete the discussions within the timeframe indicated.  At the 
beginning (introductions) and end (final conversation) of the semester, you will 
participate in a Skype group video conference; this is called synchronous communication.  
It is highly recommended that you do this via a webcam, but for those who do not have 
access to such technology, you can use a normal telephone. 
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COURSE REQUIREMENTS 
1. “The Freedom of a Christian” Activity 

a. Read “The Freedom of a Christian,” pages 386-411 in Lull. 
b. Watch the presentation entitled “Reading Primary Sources as History and 

Theology” to learn about determining historical contexts and mapping theological 
arguments. 

c. Re-read “The Freedom of a Christian,” pages 392-411 in Lull (skip the 
dedication). 

d. Write a one page synopsis of the historical context in which Luther found himself 
when writing “The Freedom of a Christian.” 

e. Construct an argument map, including the claims, inferences, warrants and 
evidence provided in the document. 

f. Share your synopsis and argument map with your group on Moodle. 
2. Group Threaded Discussion 

a. As indicated in the syllabus, you will engage in a threaded discussion with your 
fellow group members.  These threaded discussions will take place over an entire 
week with the following schedule: 

i. Post your initial statement by Wednesday at 5:00 pm. 
ii. Read the initial statements of your fellow group members and post replies 

by Friday at 12:00 pm. 
iii. Read the replies to your statement and to the other statements and engage 

in a more in-depth discussion by making more replies. 
iv. Post a summary of your “thread” to the forum by Sunday at 5:00 pm. 

b. In your initial statements, you will be asked to engage the readings, the 
presentations by the lectures and any previous experience you have had with the 
topic.  These initial statements are to be at least 250 words in length, and you are 
to use the following questions as your guide: 

i. What are the main points of the readings? 
ii. What in the readings particularly challenged you, unsettled you, made you 

angry, or provoked your curiosity? 
iii. What in the readings especially engaged you so much that you were able 

to find yourself? Why? 
c. In your first replies to your fellow group members, your posts are to be at least 

100 words in length.  These replies are meant to have you engage in discussion 
with your fellow group members; you can respond to anything they had posted. 

d. In your “thread” summary, your post is to be at least 150 words in length. 
3. Synthesis Paper 

a. Write an 8 to 10 page paper describing three theological insights from the 16th 
century reformers (Martin Luther, Philipp Melanchthon, Martin Chemnitz, Jakob 
Andreae) and the insights‟ relevance and application for ministry today. 

b. The paper is to be double-spaced and in 12 point font. 
c. Use Turabian format for citing all sources. 
d. To help guide you through writing your paper, you will need to complete the 

following preparatory items: 
i. October 29 – submit a paper proposal that elaborates on the following: 

“I am studying   topic   because I want to find out what/why/how 
  question   in order to help my reader better understand   significance   .”41 

                                                 
41 Wayne C. Booth, Gregory G. Colomb and Joseph M. Williams, The Craft of Research, second edition (Chicago: University of Chicago Press, 2003), 
56. 
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ii. November 12 – submit a provisional outline noting the paper‟s 
introduction and conclusion, the three theological insights, and the 
supporting application/contextualization of those insights. 

iii. November 26 – submit (optional) a rough draft of your paper. 
iv. December 3 – submit your final paper.  We will have an opportunity to 

discuss them during our final conversation. 
4. Final Group Conversation 

a. During the last week of the semester, we will have a Skype group conversation 
about the material covered throughout the semester.  You will be given some 
guiding questions beforehand to help you prepare for the conversation. 

b. Since the entire group will need to participate, we will determine when it will 
occur so as to fit everyone‟s schedules. 

 
 
ASSESSMENT FORMAT 
Final Course Grade 

 “The Freedom of a Christian” Activity    15% 
 Threaded Discussions       45% 
 Synthesis Paper       25% 
 Final Conversation       15% 

 
Assignment Rubrics 
Threaded Discussions42 

Criteria Exceeds Expectations 
(25) 

Meets Expectations 
(20) 

Progressing (15) Not There Yet 
(10) 

Includes and applies 
relevant course 
concepts, theories or 
materials correctly 
with citation of 
sources. 

Evaluates and 
synthesizes course 
concepts, theories or 
materials correctly, 
using examples or 
supporting evidence.  
Consistently provides 
citation 

Applies and 
analyzes relevant 
course concepts, 
theories or 
materials correctly.  
Provides citation 
most of the time. 

Summarizes relevant 
course concepts, 
theories or materials.  
Provides citation 
some of the time. 

Does not explain 
relevant course 
concepts, 
theories or 
materials.  Does 
not provide 
citation of 
sources. 

Responds to fellow 
learners in a timely 
manner, relating the 
discussion to relevant 
course concepts and 
providing substantive 
feedback. 

Responds to fellow 
learners, relating the 
discussion to relevant 
course concepts, and 
consistently extends 
the dialogue through 
provision of substantive 
feedback. 

Responds to fellow 
learners, relating 
the discussion to 
relevant course 
concepts.  Feedback 
is substantive most 
of the time. 

Responds to fellow 
learners without 
relating discussion to 
the relevant course 
concepts.  Provides 
feedback, but it is 
not substantive. 

Does not respond 
to fellow learners. 

Applies relevant 
pastoral, personal or 
other real-world 
experiences. 

Applies relevant 
pastoral, personal or 
other real-world 
experiences and 
extends the dialogue by 
responding to the 
examples of peers. 

Applies relevant 
pastoral, personal 
or other real-world 
experiences.  

Contributes some 
pastoral, personal or 
other real-world 
experiences that may 
or may not relate t 
course content. 

Does not 
contribute 
pastoral, personal 
or other real-
world 
experiences. 

 
 
 
 
 

                                                 
42 Adapted from Rena M. Palloff and Keith Pratt, Assessing the Online Learner: Resources and Strategies for Faculty (San Francisco: Jossey-Bass, 2008), 
34. 
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Synthesis Paper43 
Criteria Exceeds Expectations 

(25) 
Meets Expectations 
(20) 

Progressing (15) Not There Yet (10) 

Organization and 
Structure 

Paper logically 
organized and well 
prepared with 
documented support 
for the conclusions 
presented.  Paper 
follows structure put 
forth in Turabian. 

Paper logically 
organized, but 
conclusions weakly 
supported.  Paper 
mostly follows 
structure put forth 
in Turabian. 

Paper logically 
organized, but 
conclusions not 
supported.  Paper 
minimally follows 
structure put forth 
in Turabian. 

Paper not organized 
and no documented 
support for the 
conclusion.  
Structure is not 
discernible. 

Concepts Key concepts 
presented with 
supporting outside 
resources.  The paper 
demonstrates 
knowledge beyond 
the chapter readings 
and discussions. 

Key concepts 
presented with 
supporting outside 
resources. 

Failed to present all 
of the related 
concepts.  Outdated 
outside resources 
were used. 

Failed to present 
concepts or 
misrepresented 
several major 
concepts. 

Conclusions The impact of these 
issues on pastoral 
situations is 
presented.  Future 
areas of further 
research are also 
included. 

The impact of these 
issues on pastoral 
situations is briefly 
presented.  Future 
areas of further 
research are also 
included. 

The impact of these 
issues on pastoral 
situations is 
presented without 
supporting 
connections.  Future 
areas for further 
research are not 
included. 

The impact of these 
issues on pastoral 
situations is missing.  
Future areas for 
further research are 
not included. 

References and 
Citation 

The appropriate 
number of outside 
references have been 
cited, correctly using 
Turabian style. 

The appropriate 
number of outside 
references have 
been cited, but the 
style is 
questionable. 

Not enough outside 
references have 
been cited, but they 
are correctly cited 
using Turabian style. 

No valid outside 
references have 
been cited. 

Spelling and 
Grammar 

Grammar, spelling 
and composition of 
paper demonstrate 
graduate-level work. 

Grammar, spelling 
and composition of 
paper below 
graduate-level work. 

Grammar, spelling 
and composition of 
paper require 
serious additional 
effort to reach 
graduate-level work.  
Consider contacting 
the writing tutor for 
assistance. 

Writing level 
unacceptable.  
Student required to 
document 
consultation with 
writing tutor for 
assistance. 

Overall Quality of 
Insight 

The paper 
demonstrates an 
understanding of 
concepts beyond the 
printed materials.  
These insights are 
effectively stated in 
the paper. 

The paper 
demonstrates an 
understanding of 
concepts beyond 
the printed 
materials. 

The paper 
demonstrates a 
limited 
understanding of 
the concepts 
beyond the printed 
materials. 

The paper 
demonstrates no 
understanding of 
the concepts beyond 
the printed 
materials. 

 
All required work must be completed to receive a passing grade in this course. 
 
 
 
 
 

                                                 
43 Adapted from Rita-Marie Conrad and J. Ana Donaldson, Continuing to Engage the Online Learner: Activities and Resources for Creative Instruction 
(San Francisco: Jossey-Bass, 2012), 41-44. 
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CLASS SCHEDULE 
Week of… 
September 3  Beginning the Conversation 
   Class Introduction on Skype 
   Presentation: “Reading Primary Sources as History and Theology” 
 
  Read:  Luther, “The Freedom of a Christian” in Lull pp. 386-411. 
 
September 10  On the Eve of the Reformation 
   Presentation: “Medieval Christology and Pre-Reformation Contexts” 
 
 Read: Scott Hendrix, “The Medieval Vision: A Christian Europe,” Recultivating 

the Vineyard: The Reformation Agendas of Christianization 
(Louisville: Westminster John Knox, 2004), xv-xxiii; 1-35. * 

   “Luther‟s Challenge to Theology Today” in Lull pp. xix-xxii. 
   Luther, “Disputation against Scholastic Theology” in Lull pp. 34-39. 
   Luther, “The Ninety-Five Theses” in Lull pp. 40-46. 
 
 Due:  Activity: “The Freedom of a Christian” Activity 
 
September 17  Martin Luther, part I: Introduction and the Theology of the Cross 
   Presentation: “Who was Martin Luther?” 
 
 Read:  Kolb and Arand pp. 9-20. 
   Luther, “Heidelberg Disputation” in Lull pp. 47-61. 
   Luther, “A Meditation on Christ‟s Passion,” LW 42, pp. 7-14. *  

Kolb, Martin Luther: Confessor of the Faith (New York: Oxford 
University Press, 2009), 1-25. * 

Forde, On Being a Theologian of the Cross: Reflections on Luther's 
Heidelberg Disputation, 1518 (Grand Rapids, MI: Eerdmans, 
1997), 1-22. * 

 
September 24  Martin Luther, part II: Christology and Justification 
   Presentation: “The Distinctiveness of Luther‟s Christology” 
 
 Read:  Kolb and Arand pp. 23-31. 

Marc Lienhard, “Luther and the Christological Tradition of the Church,” 
Martin Luther: Witness to Jesus Christ – Stages and Themes of the 
Reformer’s Christology, Tr. Edwin H. Robertson (Minneapolis: 
Augsburg Publishing House, 1982), 307-358. * 

Steiger, “The communicatio idiomatum as the Axle and Motor of Luther‟s 
Theology,” Lutheran Quarterly 15 (2000): 125-158. * 

   Luther, “Two Kinds of Righteousness” in Lull pp. 134-140. 
   Luther, “The Bondage of the Will” in Lull pp. 165-196. 
   Luther,” Sermon on the Afternoon of Christmas Day” in Lull pp. 197-201. 
 
October 1  Martin Luther, part III: The Promise of the Sacraments 
   Presentation: “Luther and the Reform of the Sacramental System” 
 
 Read:  Kolb and Arand pp. 129-159. 
   Luther, “Eight Wittenberg Sermons” in Lull pp. 282-299. 
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   Luther, “Confession concerning Christ‟s Supper I” in Lull pp. 259-276. 
   Luther, “Confession concerning Christ‟s Supper III” in Lull pp. 62-69. 

Junghans, “Luther on the Reform of Worship,” Lutheran Quarterly ns 12, 
no. 3 (Autumn 1999): 315-333. * 

 
October 8  Philipp Melanchthon and the Loci Model 
   Presentation: “Who was Philipp Melanchthon?” 
 

Read: Melanchthon, “Apology of the Augsburg Confession,” in The Book of 
Concord: The Confessions of the Evangelical Lutheran Church 
(Minneapolis: Fortress Press, 2000), pp. 120-173. * 

Michael B. Aune, “To Move the Heart”: Rhetoric and Ritual in the 
Theology of Philip Melanchthon (San Francisco: Christian 
Universities Press, 1994), 9-29. * 

Arand, “Melanchthon‟s Rhetorical Argument for sola fide in the 
Apology,” Lutheran Quarterly 14 (2000): 281-308. * 

 
October 15  The Lutheran Confessors: On the Way to Concord 
   Presentation: “Intra-Lutheran Controversies and the Formula” 
 
 Read:  Andreae, Six Christian Sermons…, first and sixth sermons, in Andreae 

and the Formula of Concord: Six Sermons on the Way to Lutheran 
Unity, ed. Robert Kolb (St. Louis: Concordia Publishing House, 
1977), 67-77, 107-119. * 

  Chemnitz, The Two Natures of Christ (St. Louis: Concordia Publishing 
House, 1971), 105-110, 157-169, 411-422. * 

Arand, Kolb and Nestingen, “The Controversies over the Lord‟s Supper 
and Christology,” in The Lutheran Confessions: History and 
Theology of the Book of Concord (Minneapolis: Fortress Press, 
2012), 46-49, 227-253. *  

    
October 22 Reading Week 
  No assigned presentation or discussion this week 
 
 Read: Gudmundsdottir pp. 57-114 
 
October 29 Lutheran Orthodoxy 
  Presentation: “Lutheranism and „Doctrine that Moves the Heart‟” 
 
 Read: Gerhard, Theological Commonplaces: On the Person and Office of Christ 

(St. Louis: Concordia Publishing House, 2009), pages 1-17, 318-
330. * 

  Gerhard, Sacred Meditations, in Seventeenth-Century Lutheran 
Meditations and Hymns, ed. Eric Lund (New York: Paulist Press, 
2011), pages 39-43, 48-60. * 

  Hunnius, “The Ordo Salutis,” in Documents from the History of 
Lutheranism: 1517-1750, ed. Eric Lund (Minneapolis: Fortress 
Press, 2002), 241-244. * 

  J.S. Bach, Prelude and Fugue in E-flat Major, BWV 552. * 
 
 Due: Synthesis Paper Proposal 
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November 5 Lutheran Pietism 
  Presentation: “Lutheranism and Active Faith” 
 
 Read: Arndt, True Christianity (New York: Paulist Press, 1979), 21-25, 243-271. 

* 
  Francke, selections in Pietists: Selected Writings (New York: Paulst Press, 

1983), 99-107, 128-144, 159-162. * 
  Pontoppidan, Truth unto Godliness, in Christian Catechetical Texts, ed. 

William P. McDonald (Lewiston: Edwin Mellen Press, 2011), 755-
767. * 

  Weborg, “Pietism: „The Fire of God Which…Flames in the Heart of 
Germany‟,” in Protestant Spiritual Traditions, ed. Frank C. Senn 
(New York: Paulist Press, 1986), 183-216. 

 
November 12 Neo-Lutheranism and the Luther Renaissance 
  Presentation: “Renewal and Ad fonts Lutheri” 
 
 Read: J.C.K. von Hofmann, “Dogmatik-Vorlesung,” Sommersemester 1842 

[Selections in English]. Tr. Claudia Nolte [PLTS/GTU, M.A., 
2001]. * 

  Becker, “Appreciating the Life and Work of Johannes v. Hofmann,” 
Lutheran Quarterly 17(2003): 177-198. 

  Other readings TBA. * 
 
 Due: Synthesis Paper Outline 
 
November 19 Thanksgiving Week 
  No assigned presentation or discussion this week 
 
 Read: Kolb and Arand pp. 33-128 
 
November 26 Re-traditioning Lutheranism 
  Presentation: “Feminist, Mujerista, Asian Lutheran Theology” 
 
 Read: Gudmundsdottir pp 3-26, 115-156 
  Holm, “Justice,” in The Gift of Grace: The Future of Lutheran Theology, 

ed. Niels Henrik Gregersen et al. (Minneapolis: Fortress Press, 
2005), pp. 145-146. * 

  Moyo, “Reconciliation and Forgiveness in an Unjust Society,” in The Gift 
of Grace, pp. 147-157. * 

  Hansen, “Reconciliation and Forgiveness: A Response to Ambrose 
Moyo,” in The Gift of Grace, pp. 158-166. 

  Chung, “Discovering the Relevance of Martin Luther for Asian 
Theology,” Dialog 44, no. 1 (Spring 2005): 38-49. * 

 
 Due: Optional – Synthesis Paper Rough Draft [early in the week] 
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December 3 The Lutheran Tradition in the 21st Century 
  Presentation: “The Future of Our „Living Tradition‟” 
 
 Read: Kolb and Arand, pp. 161-224 
  Gregersen, “Ten Theses on the Future of Lutheran Theology,” in The Gift 

of Grace: The Future of Lutheran Theology, ed. Niels Henrik 
Gregersen et al. (Minneapolis: Fortress Press, 2005), pp. 1-14. * 

 
 Due: Synthesis Paper Final 
 
December 10 Continuing the Conversation 
  Final Conversation on Skype 
  Course Evaluation 
 
 
COMMUNICATION AND ACADEMIC DISCOURSE 
 
All class communication will be grounded in mutual respect.  Both the students and the 
instructor must be open to academic discourse, which can include challenges to and critiques of 
ideas.  This is different from personal attacks (“cyber-bullying”), which will not be tolerated.  
 
 
INCLUSIVE LANGUAGE POLICY 
 
In keeping with the PLTS and GTU inclusive language policies, you are required to use inclusive 
language for human beings in all of your coursework. 
 
 
ACCOMMODATIONS POLICY 
 
Students whose first language is other than English and who need accommodations with regard 
to completing class assignments should communicate their needs to the instructor.  All students, 
especially those with documented learning disabilities, should communicate any limitations and 
challenges they face in class participation and completion of assignments to the instructor, 
should the need arise. 
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Appendix I 
A Summary of Findings Achieved by Analysis of Direct and Indirect Measures  

in HS 8122 Living Tradition  
 

Direct Measure: Analysis of Synthesis Paper (Portfolio Artifact) 
This course is tied to the Religious Heritage purpose of the M.Div. curriculum, as indicated on the syllabus.  The 
artifact from this course to go into the M.Div. portfolio is the final synthesis paper, which demonstrates the students‟ 
abilities to connect insights from the Lutheran historical and theological traditions with issues in the church today.   
 
Grading rubric 
Criteria Exceeds Expectations (25) Meets Expectations (20) Progressing (15) Not There Yet (10) 

Organization 
and 
Structure 

Paper logically organized and 
well prepared with 
documented support for the 
conclusions presented.  Paper 
follows structure put forth in 
Turabian. 

Paper logically organized, 
but conclusions weakly 
supported.  Paper mostly 
follows structure put 
forth in Turabian. 

Paper logically organized, but 
conclusions not supported.  
Paper minimally follows 
structure put forth in 
Turabian. 

Paper not organized and no 
documented support for the 
conclusion.  Structure is not 
discernible. 

Concepts Key concepts presented with 
supporting outside resources.  
The paper demonstrates 
knowledge beyond the chapter 
readings and discussions. 

Key concepts presented 
with supporting outside 
resources. 

Failed to present all of the 
related concepts.  Outdated 
outside resources were used. 

Failed to present concepts or 
misrepresented several major 
concepts. 

Conclusions The impact of these issues on 
pastoral situations is 
presented.  Future areas of 
further research are also 
included. 

The impact of these 
issues on pastoral 
situations is briefly 
presented.  Future areas 
of further research are 
also included. 

The impact of these issues on 
pastoral situations is 
presented without 
supporting connections.  
Future areas for further 
research are not included. 

The impact of these issues on 
pastoral situations is missing.  
Future areas for further 
research are not included. 

References 
and Citation 

The appropriate number of 
outside references have been 
cited, correctly using Turabian 
style. 

The appropriate number 
of outside references 
have been cited, but the 
style is questionable. 

Not enough outside 
references have been cited, 
but they are correctly cited 
using Turabian style. 

No valid outside references 
have been cited. 

Spelling and 
Grammar 

Grammar, spelling and 
composition of paper 
demonstrate graduate-level 
work. 

Grammar, spelling and 
composition of paper 
below graduate-level 
work. 

Grammar, spelling and 
composition of paper require 
serious additional effort to 
reach graduate-level work.  
Consider contacting the 
writing tutor for assistance. 

Writing level unacceptable.  
Student required to 
document consultation with 
writing tutor for assistance. 

Overall 
Quality of 
Insight 

The paper demonstrates an 
understanding of concepts 
beyond the printed materials.  
These insights are effectively 
stated in the paper. 

The paper demonstrates 
an understanding of 
concepts beyond the 
printed materials. 

The paper demonstrates a 
limited understanding of the 
concepts beyond the printed 
materials. 

The paper demonstrates no 
understanding of the 
concepts beyond the printed 
materials. 

 
Average scoring: 

Organization and Structure = 19.2 
Concepts = 20.2 
Conclusions = 18.4 
References and Citation = 18.4 
Spelling and Grammar = 21.8 
Overall Quality of Insight = 20 

 
Relationship to M.Div. degree outcome “Interpret the Lutheran movement in relationship to broader Church 
history”: 

The students were asked to connect the insights of the Lutheran reformers in the reformers‟ own contexts 
with our contemporary context, especially as relates to future ministry.  The “Concepts” and “Conclusions” 
criteria in the rubric were most connected to demonstrating whether or not this degree outcome has 
partially been met.  Since the average score of “Concepts” was “meets expectations,” this demonstrates a 
beginning competency for this outcome.  Since the average score of “Conclusions” was above 
“progressing,” this demonstrates that the students are on their way to some level of competency but will 
require subsequent M.Div. courses to supplement the work done in this course. 

 
Submitted by: Kyle Schiefelbein, course instructor 
  Lecturer in Liturgical and Theological Studies 
  February 1, 2013 
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Indirect Measure: Analysis of Course Evaluations 
HS-8122: Living Tradition (Schiefelbein) 
This course is tied to the Religious Heritage purpose of the M.Div. curriculum, as indicated on the syllabus.  All the 
students completed this assignment successfully.  From the students‟ perspectives, the course evaluations showed 
that the instructor did well in connecting the course (content, collaboration, engagement) to the stated learning 
outcomes.  The students did note that they would like the sequence of how the content was delivered to be altered, 
and the instructor is planning on doing that for the Fall 2013 version of the course.  The students also noted that they 
would like explicit discussion questions tied to the readings instead of open-ended interpretive questions; the 
instructor plans to construct content-specific questions for the threaded discussions. 
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Appendix J 
A Simplified Diagram of the PLTS Assessment Feedback Loop44 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

                                                 
44 This diagram is draws on recommendations found in Assessment Clear and Simple.  Walvoord, 21, 32-34. 

DATA COLLECTION: Instructors and 
Educational Directors assess course, 
contextual, and formation work 
demonstrating competencies in requirement 
outcomes that scaffold toward any portfolio 
artifacts demonstrating competencies in 
degree outcomes.  Instructors and Directors 
assess any course, contextual, and formation 
portfolio artifacts demonstrating 
competencies in degree outcomes.   Portfolio 
artifacts with scored rubrics are stored in 
Mahara.  

DIGESTION AND DECISIONS: Director of 
Contextual Education, Coordinator of Online 
Education (for online courses only), Faculty 
Academic Committee, and Faculty as a whole 
receive, review, digest, and make decisions 
about the report from the Working Group in 
order to take action. 

DATA COLLECTION: 
Dean’s Office 
distributes and 
receives course 
evaluations and 
surveys using 
Moodle 
questionnaire 
module and 
storage. 

AGGREGATION and ANALYSIS: The Working 
Group uses data aggregated by functions in 
the Moodle questionnaire module, and the 
Working Group aggregates data stored in 
Mahara in preparation for analysis.  Working 
Group analyzes aggregated data and 
recommends or requires actions for change.  
A report is prepared. 

DATA COLLECTION: 
Dean’s Office 
conducts 
conversations and 
listening posts. 

Academic Dean 

Associate Dean 

President 


